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Cross ‘Cultural Education: Teachmg
Tov?ird a Planetary Pe,rgpectxve ‘

Cross-Gultural Eduration: Teaching Touard A
~ Planetary Perspective is a résource for classroom
teachers and other educators who wish to help

=  stpdents 'becter _cope with' racism, sexism, an
. " other dehumanizing attitudes and conditions that
dnsﬁgure ourworld. The report offers practical
= suggéstions, "examples, organizational strategies,
insights, and educational conzepts thatvill enable
" the reader to maintain ‘a global outloqk
developmg curricula for today’s students. -
The uuulw- De—Rob = ms,di
: wai's of organizing and financing the pol)cultural
curriculum; how to plan and’ implement inservice
#édacation; end how to encourage' community in-,
volvement in school programs. In addition, he

v shows how each mdw:dual is a product and repre-
; sentative of a: number of groups, and how an
_awareness of cmzenshnp ind world-ne:ghborhood
can help not only to chafge our current atcitudes,
“But also to solve some of those global problems
‘thatloom so)frigh temngly over our future.

Dr. Wnilmms' has written ‘numerous techpical .
papers and articles for educational journals, as
well as che bodk, Educational Alternatives for

‘

oo Eolonized | People. He is the, Associate , ]
Supenntendent of the Minneapolis’ Public AP
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This book was written with three basic objectives in mind. The first
objective was to point out to educators the critical need for provid- .
ifig every American student with a pelycultural education™ *
Polycultural education is defined as those educational expenences
which the school provides that enable students to bettér appreciate
and value their own ethnocultural dimensions and the ethno-
cultural dimensions’ of others. Every American . is poly- .
cultural, having many ethnocultural dimensions, for examﬁle,
whnte-lnsh-Pentecostal-Yankc;e Native American-Seminole-fe-
male-FIondnan—urban, black-southern-Protestant-rural, Chinese-~ *
bitingual-Californian-male, Mexican- mulnlmgual-Cathohc mid-
westeffi: A collective understandmg and valuing by every
,Ameméan of these diverse dimensions could be a powerful force
for moving AMmericans to high¥r levels of human understandmg
.And higher levels of human umderstanding are needed if we are to
resolve many of the human conflicts which threaten the chances of
*humamsﬁq equity and peace.

A second objective of this book was to point out the responél
bility American education has for educating its student clientele to °
high levels<of international ethnocultural literacy. That responsi- -
bility ought to include thejoffering of well-conceived, well-imple-

K

. ‘mented and well-evaluated polycultural prograts. Do

The third objective of this repoFtwag £0 suggest to educational
institutions  step-by-step organizational approaches for developing
and implementing polycultural educational  programs. -

I have taken the liberty to coin the tert * polycultural )nst’ead
of using the often-used term “multicultural.” This was done to take
, the issue of ethnocultural edutation beyond the limitations of race,
“as historically has been the case. It is {ime that education begin the
.. task of teaching other ethnocultural anmensnons, such as, relxglon,
geographic residence, gender, politigal view, socioeconomic status.
All these dimensions are interrelated and are mcreasmgly coming
into play in the world’s drama of human survival. The election of
Jimmy Carter to the Presidency of the *United States of America
brought tbe powér of polycultunsm into sharp focus. Presndent

-
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Carter was elected, through an effective coahtnon of white
southern Baptists, northern and southern blacks, régional rural
populists, feminists, ethnic blue-collar workers, Jews, Irish, and
many ‘disenchanted Republicans. Historians may recall the 1976
" election as the year Americans of the North, South, East and West
umted their dnverse ethnocultural dlmensnons fora common collec-
tive cause, our nation’s healin}. - N
ut Amenca, and American edication i in partncular, ‘has far to,
T
go. After more than three decades of marclks protests, and racial
hostilities we still find ourselves mired in the, manifestations Hf
dehumanization: racial conflicts in desegregating schools, Mplotov
cocktails through the windows of black nenghbors, rapidly seParat-
ing central cities and suburban communities, rioting in penal insti-
“tutions, rioting on our military installations. These ugly patterns of
human qonﬂm can be seeh day after day, year after year the world
over. We are witné'ss to the hostilities between_ Protestants and
" Catholics in Ireland, in West Asia we seeLragmg conifliots between
the Moslem-Arab countries and Israel, and in East Asia we are wit-
ness to'a long-standing ideological conflict between the People’s
Republnc of China and the Soviet Union. We sense the volcanic .,
erupgion aboug to occur between the blacks and whites of South
Africa_ We observe our own nation and find patterns of prejudice
amonxg whntes, blacks, Native Americans, Mexican Americans and
other oppresseéi ethnocultural groups. Thése are a few of many
asons that unflerscore a need for polycultural’education. * .
gﬁ(t where, wheh, and how do we begin our systematic quest to
break” century-old patterns of . human coaflict based ‘on
e;hnocultural considerdtions? I believe the logical placé to begm
,&‘»res tion of these problems is through our educational institu-
tions. \We must institutionalize systemic prdblem-solving ap-
proachbs now if we expect to leave a legacy of lasting humad undeg-
standing and peace to the generations to come.
In arguing the need for polycultural educatioh, I am advocatmg-a
-comprehensiye institutionalized mterdnscnplmary approach to cur- *
riculum development. I am not advocating more of the same of
what has been labgled multicultural or pluralistic educational’ap-
proaches to curriculum. What I am advocating is the devejopment
of curricula that helps -each student develop an international
ethnocultural perspective: a'frame of reference beyond the anthro-’
pologically-derived phenorena we have come o know .as race. In
1 s . b ..
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" presenting the case for polycultural éducation, 1 am addtessing
. more:_than just the traditional | potpourri “of disconnected
.. etimocultural hero-worship oriented history courses. Polycultural
education will be addréssed in this volume as both process and
- product, interrelated;and integral to the total educational cur-
riculumy of the organization. The emphasis in this report, however,
will be limited to the administrative development and maintenance
of a process as a means to ‘achieving the desired end product: a
polyeultural curriculum. No attempt will be made in this book to
address specific daytto-day classroom teaching materials; média, or
.methodologies. That ground has alréady been thoroughly plowed
by scholars—Dr. James A. Banks, Dr. Albert Swartz, Dr. Jean
" Grambs, and-others. ) s

I have presented the case for polycultural education. We have
~ the choice.and the challenge to make polyculiural education a
ey reality for America’s most. precious resource, our children and .
', - youth. * Altheugh this in itself*would. not be enough to cure’
..  centuries of tampant racism and other dehumanizing “isms” that «
- .  perpetuate world conflict, it could be a major step in the process of
.- °  arresting a digease. Perhaps the urgency of the challengé was best
- reflected in the following statement by a long-time proponent of
.. apartheid, Rhodesia's Prime Minister Ian Smith, “We live in a
world of rapid change and 'if we are to survive in such a world, we
..~ fnust be prepared to adapt ourselves to change”.! .
There must be change if the phenomena of international human
-  undgrstanding and workd peace are ever to be realities for people

on this planet. And change will occur if people are re-educated to *
.. new_levels of undefszanding one another. Hopefully, in our
. "energy-exchanges with one another, we will came to deeper under-
. standings of ourselves, and with that new self-awareness find better
o ways to live on our ever-bhrinking planetary world-neighborhood.
-Polycultural _education -could ke, one of the keys to better life
chances in .our world-neighborhood., The phenomenon of
polycultural understanding cannot, and must not, be abandoned to
chance. ' )
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POI.YCULTURAL EDUCATION -
b MAKING IT HAPPEN . :

A multiplicity of terminologies has been used to define educa-
fional approaches for a!pluralistic society. It is unfortunate that
these approaches have the melting-por theory as their premise.
. Polycul:pral education rejects the melting;pot theory and its subli-
minal racigt objectnve of ‘melting away the cultures of ore ethnp-
o L ‘caltural group into the cultures of another. T
) *  Polycultural edtcation, from a planetary perspective, might be~
voiced as education to enhance and_ preserve all the ethnocultures"‘:
of humanity. It embraces the idea of multicultural education as ', -
proposed by.the American Associatnon FColleges+for Teacher ™ °,
Education: ' - ”“'\‘" '

-

Y

9 Malticultural educauon is education whnch values cultural plurahsm ,
S _ Multicultural education rejects the view that schools should seek-to—
melt away cultural differences’ on the viewdthae schools should ™ -
L - merely tolerate cyltural plurahsm . cultural pluralism rejects both
\ . assimilation and separatism as u'lumate goals. Instead, multiculeural
' « education affirms that schools should'be oriented toward‘the cultural
. . earichment of all children and youth through,programs pomted o

= ,e the preservation andextensnon of cultaral alternatwes 2 K

A Culcural plurdlism, multicultural educanon and polycultural

. educatxon all embrage two common ideals: (}) A state of equal, = °

] " mutual supportive coexistence between ethn cultural groups, and ’
(2) one planet of people of diverSe physical agd cultural characteris-

., tigs. Basic.to ghe acceptance of these ideals is the belief that every

- * person respects his or her ethnocultural identity and exrends the

. same respect for.the cultures of ethers This position suggesrs
certain implications for educators and educationals institutions.
Harry Passow brings these implications into sharp focus:

’
. - <

. . . . 0

*The American Assocxanon" of‘ Colleges for Teuﬁe: Education. “Statement 0
« . SePeas a Guide for Multicyltural Educagion.” AACTE Bulletin, 1974 — .
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While schools must certainly do a far more effective job in the basic
skills areas, an education fora culturally pluralistic society must have
a broader foeus which deals with affective and cognitive develop-.
ment, with personal and interpersonal skills, and with an under-
standing by the individual of who k€ is and how he relates to others

*  Polycultural education has been defined in this book as that
. process or that product which enables a student to achieve higher-

level ethnic, cultural world pérspectives. We are defining

'polycultural education as both product and process. It is a process
.. . in that there is intellectual interaction among students, teachers,
and parents. It is a product in that there'is a specific program 'design
(curriculum) which prescribes specific learmng activities inyolving
students; teachers, and parents. <

But polycultural éducation,more than elther process or product
should be yiewed as a liberating tool, which enables one to be more
‘effective in eradicating the conditions of gppression from society.
.. . Sekou Tuc:ge “President of Guinea,“underscores the potential of
. polycult ismasa liberating tool in his deﬁnmon of culture:

-

. By culture we mean all the material and nmmatenal works of attand
¥ \» science, plus knowledge, manners, education, mode of thought, be-
. *kavnors, and attitudes accumulated by the*people both through and
- . by virtue of their struggle for freedom from the hell and domination
. _of Nature. We also include the result of their efforts to destroy, the
o . deviationist politics—secial systems of domination and exploitation
through the productive processes of social life.* . .

A, polycgltural curriculum is defined as<a set of prescribed

munities. This definition transcefids the traditional definition 'of

g cumculum, derived from its Latin origin, meaning a course Qf
~ stuJy "This is because the world today,is an ppen classroom. Teleyit
. sion has made possnble the direct study of other world cultures.‘
Educational institutions need only to tap this,great reservou-,loﬂ
knowledge to make - polycultural curriculum.a reality for evéry ¢
- Amencan student. : S

Lk

areararesy

; P Ea A
L \‘ 3Passow, Harry "New Ct}mculum for Ethnic Schodik&z%d;Oppartqnxu Rm‘n;?;

ot B
“ § .
e, - AR

« June 1976,
‘Tqure, Sekou. "A Dxalecucal Approach to Culture.” Pan-A fﬂq.mt/n ¢Ediced by .
+1974.p.55.
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CROSS-CULTURAL EDUCATION |} ’

- In making polycultdral‘ chrriculum happen, several precepts
come to mind: ) - g :

wl"recept' 1 : The, Polycultural Curriculum, Should Dilf'neate
a Prescribed Set of Educational Expersences .

Such a prescribed set of educational experiences should be derived

from: (1) Clearly delineated objectives, (2) content authenticated

from the racial, ethnic, and cultural clientele served, (3) méth-

odologies appropriate to the ‘racidl, ethnic,“and cultural clientele * -
* served, (4) contemporary and historically validated materials, and

¢5) a student-teather-parent evaluation'process. :

. Noted educator Dr. James A. Banks states: . s

’

_Vital ethnic studies programs should enable students to derive valid
. « generalizations about the characteristics of all Amefica's ethnic .

- groups, and to leacn how they are alike.and different, in both their
- " past and present experiences . .. to hglp students develop, what 1
s #Mcall, ethnic hiteracy and to grasp the sigrificance of ethnicity withif
- _ American life, ethnic stulies must focus on higher level concepts
and generalizations and not discreet facts about isolatetl heroes and
contributions.® .

Pre;pt 2: The Polycsiltural C urriculum:Sbould Include
the Discussion of Contemporary International Topicsas . .
. @ Meuns of Teaching Concepts and Generalizations N

Py

L

'« ‘The recent:oil embargo in West Asia and its international

; sociopolitical consequences is an’ excellent subject for classroom
e discussions- at-the-secondary-level. A_word of caution: The sus-

" .tained interests of the students will be in direct proportion to the
.* -interest-raising content in the materials and the enthusiasm of the< -
\

_- ".tteacher. .y . .-

. R 3 Lt J ~ .
.. Precept 3: A Polycultural Curriculum Should Provide the .
. Staff as a Team, the Flexibility to Plan Interdisciplinary
IZéagn-TeacbingApproacbes
v ﬁ,’I"eam'-teaching approaches should be planned, around contempo- oo

-,
. e

I

. .
tive Approach.” Social -,

Edycation 37:743, 747; De}ember:1973. ,
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rary toPics, issues, ddeas, modes of i mquu'y, and generahzatxons
These should connect subject matter, areas such as science, lan-*
guage arts, mathematlcs, and social studys For example the oil
embargo, might be the connecting tapic for an,interdisciplinary
Y team-approach involving the econofnics class, the language arts
class, the themistry <lass, and the polifical sciencé class. The eco--
nomics class might address the nomenclature of the "intfnational
economic systein, explonng ow’ i is poss:(lile that a few Weste:n
_nations co.ntrol the ﬂow of gfads and services around the world. A _;

g oy a very hxgh standard of living; while
. fifteef million blacks on‘the’same continent exist essentially in eco-
ndmfc slavery The languagegaris cJass might explore the reasons
why Englxsh is the internatignal language or examine-the influence”
\ of Englxsh in promulgatmg'European values and attitudes among

N non—European\natxons The chemistry class mtight alldress the con-
.. sequenceg of the oil embargd on the reduction of fertilizer produc-

T Y \
w7

,_-\" m}ght explore ‘the sociopglitical 1mpact of the oil embargo on

e
g

>, American multmatxona] corporations operating in newly de-'

colomzed countne& such as Angola and Mozambxque ~

Preceps 4:The, Polycaltuml C chulum Should Be an
é ntegml Part of thé Orgamza‘tzok’s Total Educational

-

—~ ’ f ) .,

Precept 5: The Polycultural Carm,‘alam S bould Prourj

- for Tboroagb’ClaskroomeDtscu:szons of Ethnocultural
' "' " Dzjferemes, and Ethnocultural Similarities

.

In ;thg@rdassroom discissions of" ethnocultural dxfferences, the
students should begin tofexplcte and clanfy these self-directed
quesuons W N »

® Whoaml?

° Whar are my-ethnic, racial, and cultural roors’ .

"¢ How can I meécmy sociopolitical responsibilities as a citizen?.,
53 How, can | prevaxl over the conditions that occasion my op-

pressxon’ ' . .

.

Ethnocultural role models should be discussed as they relate to
Cultural differences. The students of an Enghsh lxterature class
[ .

. A
.. ’ . Y

-

tlon in Western and Afnc ‘nations. The political science class- .

N

.?

»
*
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mlight explore the works of Langston Hughes. In focusing on_
ethnocultural differences, the students would be interested in,

. B .« . ] -
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Langston Hughes as black'poet. Classroom discussions would in- 7

clude an analysis of black culture as it influenced his writing style,
syntax, use of black idiom; and Gther literary dimensions that
characterize his works. Ip Classroom discussions on ethnocultural
similarities the students would explore the profile and the works of
Langston Hughes as poet. Here the students would read and recite
he works of Hughes bat focus on the literary genius that is

characteristic of all great poets. . . ot
o ,

Precept 6: The Polycultural Curriculum Should Provide . - .

Opportunities.for Teachers and S tudents to Develop
Parsonal-1 nteresj-F ocused Ethnocultural C urricula ”

.

Materials’ ‘ <, .

7
:
£

«

E ‘llC

JAFuiToxt provided by ERIC

Personal-interest ethnocultural curricula materials have grear
potential for teaching and learning. One example of these'materials
is the episode unit. Episode units are short story vignettes about
the everyday experiences of the students. The subject for the epi-
sode unit should be selected by the’ students in collaboration with
the teacher. Episode units can'bg developed around stich themes
as: - : .

v
L 4 ~

® Whatitis like to walk in the shoesof a Mexican miérant worker,
® The day-to-day experience of a white family in"Appalachia’
'

A black farvily in a predominantly white neighborhood. « .

® A Native American farhily in alarge city, , " nes

- Dévelopmeat of episode units can be a rewarding experience for
students, teachers, and parents. OR% ethnic community group in an
urban school system asked to be involved with students and

’ .

" teachers in their search for validated historical background *in-

formation that was to-bé included'in the episode units. The ethnic
group.expressed concern, that well-researched historically validated
materials be used since pootly validated materials, they felt, would,
only serve to reinforce negative stereotypes..The search yielded

unexpected positive results. A university in Ohio was found to
havé the world’s mast extensive collection "of ethnic materials for
the particutar ethnic group under‘study. Once the ethnic com-

munitygroup feceived the background materials requested from

- - -
. - .
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; , the university 113 Ohlo, a series of study- dlscusswns were

E " scheduled. The ethinic group after studying the materials, invited

i, the classtoom teacher into the group sessions. Specxf@ coneerns

and suggestions from the .group'were shared with the classroom
teacher. The teacher/student-erhnic group involvement in addition
. et improving communicatios between these two groups facilitated
.. "< the ethnic group's geteral support for the episode units developed.
~Harry Passow underscores a soynd rationale for the use of episode

*# By vahdanng the child's Expenences and feelings, the school tells the
- ¢ child'thac he knows something and that he is worth something.¢ -

Pr,ecept 7: Humdn Resources Should Be Properly Allomted
to Develoﬁl’olycultuml Curr;cula Matermls

Tt

..« cula materials such s the episode unit should allocate the necessary
himan resources to accomplisk the task. Organizations should:
sl 1dent1fy a teafV'of professionals, preferably petsons already in the
.organization. These persons should be assigned -full-time role
responsnbllmes for- the design, development, ﬁeld-tesnfrg, imple-
mentation, and evaluano of, polycuftural curricula materials. All™
~ *persons assigned such réspansibilities should be knowledgeab1e of
. the followmg materials:

o The Mu«E’ducamlx of the Negro by Carter'G. Woodson
® Teaching Stratebies for the Social Studies: 1 pq:my, Valumg & Dea-
PR sion-Making by James A. Banks
Ty \>® Teaching the Black Experience: Nfz"rbodré Materials by James A.
s -« Banks
t @ TheOricntal Americans by H. Brett Melendy

® Occupied America; The Chmmp/: Struggle Toward Liberation by

‘Rudy Acufia )
® 'New World Beginnings: I nelian Culture: in the Aﬂema: by Olma

- " 71925 by John Higham-
® The Rise of the Unmeltable Ethnics by chhael Novak.

Making If Ha}pe;x ) .‘15

- materials: . . . .

Organgzanons considering the developmem pf—polycultural currl;

« ® Roots by AlexHaley ~ | . e

4
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Precept 8: The Polycultuml_Cyrr,'gu'lu}n Should Privide
_Opportunities for Classroom Discussions of Contewtporary
. Egadersbip Role Models ) T

ﬁe'ro-study should be used as’a means to classroom discussions of
. _ contemporary leadeghip role models. The emphasis in such dis-
.. cussions should bebn the methods employed by these role models
: to improve the human condition for oppressed peoples dnd society
in general. A fewissuesare suggested for class discussions:  «

< v .
. . ® The implicdtions of the lettuce 'and grape boycotts for Chicano,
R . ‘migrantworkers, " T '
® The implications of affirmative action and, seniGrity for op-

. " préssed minorities. . ' ’ -
L . ® Who is providing leadership to provide better housing for,0p-
T- . pressed people? . . ' .

I ® The impact of black mayors on American politics.” .

[N

T “What —should—be —the -positlon—of —oppressed people _on
metropolitanism (condition_of, suburban, political ‘control of
- centralcity government)? ot s )

L’, P ‘e Should. oppressed peaple be concesned about-the medical-
ot . ycience technique’of cloning? ) oy

Lot “Topic ‘issues such as thefe can hielp: each student to dew-/el_op,
higher level ethnocultural world perspectives. . . .

. .

- ' Precept 9: A;Po ,jg}zzml Currz'culmﬁ.Sb.oz;ld Provide = -

,;‘;f?‘ T, Leaming.ExperIt'ences"I*JEnbaﬁce the Ethnooultural Self-
“.+  Toncept of Evéry Student T e

x ~ -

- < e ' . ' .
P ~ Educators should remember as a guiding pringjple that we are first, |
* teachers of students—all students. Hence, great preparation and -
care should be taken in the selection and use of polycultural carri-
. cula materials. Classroom discussions should foster unity and not

* divisiorramong ethnoculcural groups. C s - it
3 The teacher. should at the same time cultivate in all students
.% .~ higher levels of ethnocultural awareness. Educators and educa-

*gional organizations ‘have a responsibility for providing* their
students with opportunities to achieve higher level ethfgcultural
perspectives. These oppbrtunities can be provided through a
polycultural curriculum. It is time that educ4tors begin making it

R
NELE happen! - X .
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A quality polycultural program will include in its organizational .
structure:’ : ) . s . .
- * . v ’
1. . A concise organizational statement of philosophy c e
V] 2. Aclear delineation of goals and objectives ‘ v "
3. (A delineation of the assigned tasks and responsibilities® , .
- s necessary to achieve the stated goals and objectiyes . e
e Y 4. - The timetable for achjevement of the goals and objectives”, L
I * 5. The process and proceduses to be followed in carrying olit the ° o
— “eignpd?mks < v

: . G, *The criteria to be used in the assessment/evaluation OF the:
. _ program i . Lo
=~ . 7. Thebudgetary resources allocated to implement the program. | .
The“development of a sound. philosophic organizatipnal state- -
-~ ment should be,considered the first and perhaps most critical step ’
... inthe organizing pi‘ocess.fl'his is because philosophies, in addition .
to in_ﬁf;encing the behaviots of professionaly in the organization;
‘have also served to-influence the organizational development-of- -
goals and' objectives. Historically, organizagions hgve generally *
ignored the, need to develop goals‘and objectives designed to help
students develop polycultural world perspectives. And in too-many -
C instances where goals ar}d objectives were'dew‘/eloped, these were .
25 developed on faulty philosophic rationale. One example that comes .
- to mind is the way many gducational institutions have attempted to ‘
~ » .address the issie of religious observances in the schools. - o
. .. -~ Time after time, and holiday after holiday, educators and educa- - *
tional institutions have impleme nted sectarian observances, in vio-
S lation of the principle of separation of church and state. With the
3 U.S..Supgeme Court decision, Abington v. Schempp~Murray, June
. 1963, ghi{Court ruled that public school educatdis can teych about
. zeligions through the academic curriculum. A school mdy sponsor
the study about religions put ‘may not teach 3 religion or impose a-*
particular view, And here is whe;g@ many educational ,iqstitu.tions S
. ; LGRS '

d
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. have erred. In holding religious observances where ateendance is
3 required of all students and whete the musical selections presented
- Yy reflect one dominant religious view, a sublisinal goal-objective
;* icon is projected: In some® schools that “icon is. Anglo-Saxon
| Protestant. In' some schools that icon is Anglo-Saxon Catholic. But
; what about the other religious views represented in; those same
L schools? No single monolithic icon (whether of race, religion, or
o any pgher ethnoculturai dimensions) should be presumed by educa-
g ~ tors to Be a universal model on which to develop curricula offerin
J " forall ethnocultural groups. o :

H

.
2

.o N t

Any °philosophie statement on which a polyecultural program is

.

in the ranks of educators over definitions of pluralism. Top ofter
poorly-conceived multicultural programs have resulted.in confu-
. _sion over definitions. The American Association of Colleges for
7—.’£eache:_ﬁducadon_has_d§ﬁm;dmulticultur§l edycation as educa-

developed should clearly state the orgdnization’s position on the ‘
issue of cultural pluralism. There has béen unnecéssary confusion .

eyt

tionwhich values plurdlism. Itds interesting to note that the issue of
o pluralism has pever been "considered tmportant enough to be
s ; defined by-the divarse ethnogultural groups of the natiop. Plu-
- ralism has been defined by Yoo many edudatidnal institutions with
3 ! the notion of ethnocultural minorities-being absogbed into’the cul-
1 ture of the predominant European culture. But if the same defini-
tion derived from the majority group were applied to the’world at
. . large, Europeatts yould be absotbed into the predominants¥orld
. culture tfiat is non-Europeag, This is not to argue the desirability of
i one positioh ovef the other. What is needed is a closer examination
. .. - by educational” insfitutions of the ways in which definitions are

student ethnocultural:groyps served by educational institutions.

. « ™ Great,care should be tiken.in dev¢loping the organizatiorfal
3 . philosophic statement since ivis, in_principlé, the qrganization’s
first expression of formal commitment tosthe implementation of a
. polycultural Cyrriculum. fc.is also the basis for the organizational
framework on which «the polycultural curriculum will be
‘developed. But here a cautiop is advisable: organizgtional structure

> .. undernine the humanistic ratignale for polyculturgl education. Or-
ganizational structurés should be developed to transcend the limi-
tations too ofteninherent in, organizational charts and PERTS. In

- . LN

.18

devéloped. "These definitions should reflect more équitably, the

" muast ne?reg/be allowed to becgme an end in itself, for that would .

Eid
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* - the final analysis, these are at best conceptual images dn charts, But, _
images on charts are' secondary in importance. The most essential -
. ingredient for implementing polycuitural programs is people! )
¢ . The talents of students, teachiers, administrators, pdrents, and lay
citizens should be put to work in developing the organization’s
. philosophic position for polycultural education. .However, the .
" adeption of a philosophic statement by a board of education will
not in itself, jnsure the implementation of that position. A state- T
ment of policy (based on the philosophic position @ the orga-
. nization) ‘will need to be developed by the organization. The.
. regulations will be needed to insure the implementation of the or-
- ganization’s policy. A strong ,policy’ statement can facilitate
» ethnocultural sensitivities within organizations, particylarly if com-
. mittees meet to evaluate and recommend learning materials for
adeption by the organization. A strong policy statement can .
registet a clear message to textbook publishers and other educa:
tional suppliers. Current nationwide conflicts over which.learning .
. materials shall or shall not be uséd in_schdols are likely to escalate
until there are clear federal, state, and local institutional policies for ’

S

.. .- éthnocultural education. » . ) : oo
5 _.(The philosophic statements of organizations will vary from orga- :
nizitionfto organization, depending upon the needs of the student L

ethnoculNgal groups' served. But every polycultural curricalum
should address such fundamental isspes as the rolesaad achjeve- ~
. ments of ethnoculcural groups and their contributions tb American ’
.. and world history. Every polycultural curriculum shoyld address - . = °
. "the presentation of factual information on.the human injustices »
M " perpetrited. Every polycultural curriculum should be designed to~ S
_ dispel in the teaching-learnimg process racist/sexist myths and
racist/sexist stereotypest - ) L
Generally speaking, an‘brganizatiog's cammitment to the imple-
mentation bf polycultural curricula will be reflected inanumberof -
ways. The obvious sighs to the would-b, skeptic are the foflowing: - -
=" 1, Clearly Delineated Goals and Abjéctives SR o .

«-An Example: . ~ o A -

ey

. . A polyculrural proérarﬂ will be e:stablishgd for schbol district X__}o
.educate students” for life in a polychltural community; a .
polycultural natjon, and a.pplycultura@lhnet. - .

: \)‘ | ,’ ‘ ‘. ‘.‘ .
CERIC . | 19 . o
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s ~ &+ -An éxample ofa StéteirxemyoéObjéectives: ; ﬁ
PN . e "

- - & - A
| v

. a. The polycultural program will focus on grade levels K12. i

b. Content emphasis will be on the life experiences of ethaic® *

groups A and B for. grade one and cultural-group C for grade -

seven. . ) R P ‘

An interdisciplinary team appfoach will be used to focus. for a
period of X weeks to explofe contemporary issues as they relate
 to racial, ethnic, and culeural groups. The subject-area groups-to

be involved are; chemistry, mathematics, language arts, s ial
¢ -studjes; history, and political-scignce. s g
d. .A faculty committee will be organized to develop criteria for
.y _assessing the polycultural material§ and programs for the dis-
. strct -8 ’ . . , .o

e. The goals and objectived for polytultural programs will be/'an in- ]
i tegral part of the goals and objectives for the total organization. L

! f. The polycultural program will serve all scudents and will involve -
’ . the total organization staff. « - . ' et

: MR W *Faculty in-service education will bd p:ovi@ed to increasé facyley
<. competence in thedesignyimplementation; and-ass ‘of |
N . polyculeural materials. T ‘ Lo
h. The polycultural program is expected tq/ be fully implemented )

(o]

- by X date atacost of Y- dollars to the organization. ..
. L . . . R R
... 2. ,AStatement of Commitment by the Organization to
: " _Devélap Relevant Learning Materials . ‘

.* . 'This. position suggests the use of minority ethnic teachers in the 7
deyelopment of.such mdterials and strongly s_uggesr@'the"involvé-' '

. $hent of community in the development of such materials. J. Y.
"M?reland, Area -quer(ntendent,‘ Atlanta Public Schools, under-
s'g:ogg;.this‘p_oint: : ' o )

il

~ 1 P
) It has only been. fecenty that we'vethad textbooks which had pic-
" tures to which minority children could relie. But there is still #lack *
of realness in the books, alchough this is to bé expe&ted because the °
persons writing these macerials have a diffcyle time "writing abolut

4 - . something they haven't experienced:” . .
i . «
L e e . S , /
» . N . - .} ..
" / . ol
. P Al [} -
o ,

. = - . L Y ~
. _ ™Moreland, J. Y. “History Texts Seldom Pl'égé Black Feat$ in Proper Pe&pegtive;"
= — TwinCity Gosrier, February 15, 1974. . / . 5 ‘ e
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. . _ 3. Estabbsbmga Full-sze Role Position of S A RN ¥ )
. Coordinater for PolyculturakPrograms ’ ’ \_

" *The coordmator must be responsible for insuring the develop{
mental aSpeCts of a polycultural curriculum. Once the implemen .
tion phase is underway, the program musf be momtored to msu%
the smooth coordination of all program components. Sever ' \
specific strategxes'me suggested for a coordmator of polyculmral
programs: '+ ‘ ‘ J “’5

a. Briefiggs with the administrative officers (orgamza 1 >
: planmng staff) should’ focus on the accomphghme !
" - 1 tives.
) « . Ub. Coordinating the activities of a staff-appomted steeri
.* . tee. The steering committee would provide counsei

organization. o
-« Coordmatmg the activities of ad hoc wrmné committees to'
. ‘develop polycultural materials. The ctitical varjables ‘orythe se-

P lection of members to a writing committee are p losophlc- )
p ; orientationand funcnon—onentauon (task or.advisory) \ ‘ -
. A word. of caunon-—-persorial conflicts between bers on ’

workmg c ittees often result in dlffused energies, f stration | —

. compllsh its task. Ideologic antagonists should never be assigned to

.-, the'same committee. Explosme combinations are: 'task |orientar |

_ . tioaists and advisory orientationists, decision- makmg]by -C nsensus '
e advocates, and those who find it expedlem to follow direclions al- -
.. - . neady prescribed by others; integrationists and- separatis

; tradi- v
tionalists and changeagents; and cultural plur ‘héts a

d ‘pan-

P - nationalists, - sl v
- We would underscore the_need for caution in t e séle pon of,
. personnel to ad hoc working committees. Time an pérsd lcom-
", mitment of committee membkrs to polycultural educatio h_oulgi'

be the ovemdmg criteria for the selection of p

. workmg committees. Where time is a-critical factor|f
‘ of the task, it is imperative that the committee mem
roll up their sleeves, and*get to work! Producqvu

(‘ when committee members engage in lengthy phil
__.ments an gin essions. The coordinator’s .major

. working committee is to hold the committeg, fo its

pletion. . . T a, ~

is dxmnmshed
DSOpth argu-
nction in the
isk unnl com




. N
22  CROSS-CULTURAL'EDUCATION .
IR

¢ I

Fhe coordinator’s folé-fposniqrrmust bd flexjble, and feé of the

_.red. tape'that characterizes traditional organizations, Since the coor-
dinator’s role-position is fundamentally a catalyst-for-change posi-
tiog, it is essg:fl;tjal that it has enforcement power. This can be ac-"
complisbed ina number of ways: -

® .

N
" A strong organizational policy statement g
Direct access £o the hea® administrative officer of the organiza~
tion i . I 4
Direct atcess to other administtators in the organization who
have responsibilities for the planning, supervision, and imple-
mentation of the polycultural currictlum
A well-defined job description (loosely defined job descriptions °
¢an be a sourte of frustration for the coordinator and confusion
. forothers with whom the coordinator must work):,
e. A job tide with teeth - ' ) . .
f:. Adequate’ dge‘t . : ’

-

The majorf functi ’p“ of’;be coordinatdr is $0 engineer the prog'x"a-
matic design for tfie pplycultural carriculum. While the tasks for
implementation will be shared with others in the organization, the ™"
coordinator’s function is to synthesjze all =oneriblitions inte the
“road map.” Th¢ road n@p.shouldé}z

v By
=2,

tors, superviso s, consultants, and t€ Chers. It should define com- .

mittee action (¥/hq? When? How? How oftén?). Behavioral ques-
tions . .such as -i?hesb imply the necessity for behavioral-oriented
criteria_for_asspssing a polycultural curriculum. Withiour critéria,

and statement$ of end products, there can” be lictle mreamingful———

assessment of)‘the programs. The objectives of the organization
must be statgd, in language’ that describes the behaviors of the °
learner. .Such’ behavioral language can help the organization to
analyze the effectiveness ofihe‘é"g)ggsdlum. LT,

- s — @:‘ .

A , -
M K »

4. A,T‘in'zet'able f_o_r lmp{é{_pgggégt‘iont .-

S. A Budget Provided with Local Organizational Funds

<

v

imeate all roles—administra-* *

S e

The polycultural curriculum, to be successful, must have adequate '

financial resources for continuity. Effective programs“cannot be
properly designed where funding Is tenuous and inadequate. Of the

three commitments (verbal, written, and finan budget speaks”
the loudest! ' . e S .
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—6. Pgogmm Validation by the Ethnogultural Clientele
Serve : ’

{
A3 ‘ -

.
.

. . .
The efficacy,of the test for polycultural programs is its support and
acceptance by the ethnocultural clientele served. Educational insti-

_tutions .are frequently criticized for poorly-implemented
ethnocultural programs. Some critics assert these programs are not
scholarly and do not measure up to the academic standards des .
manded of other subject-area disciplines. Other critics assert the” -

——ineffectiveness of such programs. Such charges, however valid they

* may séem, cannot be substantiated without a clear statement of be-

Havioral criteria. Where there exists no such statement there is lit-

. - = tle the organization can claim, either as success or failure.
;o Ethnocultural groups are demanding gréater participation in mat-
__ters surrounding the operation of educational organizations. Their
demands, include the way polycultural programs are concep-

_ tualized, the way they-are designed, the manner in which educators
implementthem, as well as salaries and other rewards. At the heart
of these controversies lies 2 fundamental]y unresolved issue: the
_evaluation of the educator's performance. One ordgrly redolution

. of this dijjemma lies in the éstablishment of educational objectives

;. for the Organization and the delilﬁation of them so that learner-

" . .-behaviors can be demonstrated. “¢. 7 b

. % A wellimplemented program for Chicano s{u?é}ts could be

. _-assessed in terms of demonstrated needs being met in areas of bi-

- . lingual/bicultural education. A relevant polycyleural curriculum-for

S Native Agnerican students could be assessed in terms of a declining

—drop-out rate, increased academic achievement and graduation. A
report by the National ‘Study of American Indian Education con-
cluded that with, few exceptions, the cutgiculum provided_Native
Americans in, educational institutions is the same curriculum pro-
vided to other studentS¥This, according to the report, is due to the
influence of state curriculum guidelines, uniform teacher-education
procedures, standardized texts, gertification regulations; and pre-
vailing teaching trends in the education of minorities. The false, un-
derlying assumption is that the neds of all oppressed minoritias,
are the same as the majority. Native Americans have persisted in

~ holding on 10 their own traditions despite the poyverty of many on

;. ¢.-Teservations and in the'cities.. * . -

"Native. American leaders assert that the curricula purported i&! a !
- - B s —— .o N
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p,ubhc educatnonﬁl”igstntunons re;eg‘t and4 1gnore the herntage ofthe
Native Amerncag,.rggﬁnd desptte the -availabiijty of cbmmercna‘l m
terials, most "elér entary grade-level students expetience a cur-
_riculum 1gno’xn the past of Native Amegicans. A program that
mentions Nauvgv Amerlcans only at Thanksgiving has one message.
in order to u&ceed in the system, Native Americans must
denounce theig xdennty, pride, and self- determnnanon.
Polycultural, cﬁmcula directed to meetnng the needs of Natlve
"Americans shotild lay heavy emphasis on the history and culture of
Native Amerncdl'as—accordmg to,Native American educatorss Such
_curricula should, help\all students and faculty deal with the racial
-stereotypes relaung to Native Americans. The .materials mngbt
focus on the multnplncnty of tribal cultures. Parents and lay cmzens

(T

,should be involved in the development of suc§ materials so_that |

“there is support from the Native American cdmmunities of; the
students, and clientele served. Finally, the National Study. of
American Indian Education advisés that educational institufi xons
must recognize the responsnbnkty of Native An\erncans to deﬁne

-

rl

Educational institutions_can anticipate ntinuing criticism from
racial, ethnjc, and cultural groups’ “The/chools are faxllng to meet
the negds of our children!” will be thecry for soime time to come.
And who is to;sdy this charge and others are false? We believe the
institutional response to these charges lies in the gstablishment of
behavioral ob)ecnves“by educational organizations. When the out-
comes of the organization are’stated in.a behavioral Janguage that is
understood by, the student, the teacher, the parent, and lay citizen,
all can deterriine together whether educational institutions have”
accomplxshed the stated goals. . . .

\ -

7. ProgramAccountabzlzty

~.An_accountability component ‘should be included in any well-
organized polycultural program. It is important that each unit of

\

. the curriculum achieve the ¢apacity to evaluate pupil performance .

. and staff effectiveness by performance criteria, Fundamentally, this
means a sharing of power by educanonal msututlons. with_com-
munity ethnocultural groups. .
The critical importance of the phnlosophy statement can never be
overemphasrzed Weﬁhave had the Emancxpatnon Pro¢lamation and

-
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the Deelaration of Independenée.for a long.time. Twehty years
have gone by since'the birth of the civil rights movement. Almost
thirty years have elapsed sitice the United Nations proclaimed its

. objective of promotivi human rights for all. But the violation of in-

) dividual rights bationally and internationally has escalated —slavery

~+ and apartheid in South Africa and Rhodesia, massacres in Ban-

I gladesh, mass executions in Chile, suppression.of political dissent
inmations ruled by dictatorships, and racism in America. Histo
has shown how-violations of human freedom in one country
repeated in another. Slavery quickly became an international insti-

- tution. The cycle of racism appears to be self-perpetuating. Thage
inhumanities will continue until educators, students, parents, ad
lay citizens—nationally and internationally—speak out and act to

. prevent all manlfestations of dehumanization. In American duca-
tidn we can begin to act through the impléementation of more pro-
grams designed to promote better human understanding. A be-

ginning step would be the implementation of a polyculgural

M

-

curriculum, - A
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; IN-SERVICE ,EDUCATIQN PLg\N_NING 1.
: AND IMPLBMENTING o

Multxcultural skills are indispénsable. If thatis, we are to” oy
undersmnd each other clearly in this marvelously pluralisticland.? *

PoLycultural Educanon from an in-service education perspecuve,
should be viewed as both process and product. The in-servicé
education ‘workshop should bé a professional growth process for
the participants. At’ the same time, the® workshop as a process,
should be directed toward- achieving a specific end product, a
polycu'ltural curriculum. o ‘
The in-service® %education workshop should be the facilitating
mechanism for development of a network of - personnel with
polycultural skills A network of highly skilled persons within an

3

orgamzatlon can pgovide the necessary leadershlp and technical
. assistanee to other®olleagies in develgpmg, using, and asse‘ssmg

polyculcural learmng materials. » °

Five organizational stages should unde‘?core planmng for ¢he in-

service education workshop:

Stage 1: Deciding the details for 1mplementmg the workshop,

Stage 2: Communicating to workshop participants.

"Stage 3: Impleménting the workshop. »

Stage 4: Evaluating the worlsshop .

. Stage 5: Following-up the workshop

) tage 1: Dec‘za’mg tbe‘Detazls

‘Once thé decision is made by the orgamzatlon to implement the
workshop, a workshiop planning committee should be organized.
The planning committze should develop from needs assessment
- data, the goals and ob)ectwés for the workshop i .

.

y .

8Novak, Michael. “Was It A Case of Southern Chauvinism? Minneapolis Star, .

November 24, 1976. -2




' N g
IANE ‘ In-Servire Edu.rationgf g,

3 ] . <
L] - . -

4o

o Anekample of a workshop goal statement: i
. : o
. N The goal for the warkshop is to provide skills in developing and
) _ Q‘Qgssi?g polyculeural le?:ning materials.” . . )
An example of statement of objectives td accomplish the g;e;l?

™,

1.~ 50 teathers and 50 administrators will be selected, one from .
. _ = each of the elementary and secondary schools. -
IL,*‘-‘ ) 2. The workshop patticipants will examine learning materials for
L. , _ racist, sexist, teligious, and regional stereotypes, distortions, and
E tn . “untruchs. ’ ¢ .t . .
+ 3. S Parricipants will apply the organizatidn'spolycu olicyand =~
.+ . criteria to the selected fegrning matérials that are believed to be ) e
& v~ “biaséd. > S N S '
4. Participants will develop skills in modifying learning materials’ .

-, *\zo that these materials are not biased @y _ -

. . ) TR . At .

R\\%ﬁ\eﬁ:‘ deélineation of ‘wogkshop goals and objectives should )
" pE yeide good direction for devéloping the workshop design. By -

A wor}(sho’? design we rhean-the sequence of activities by timetable

that is EXpected to occur, from the opening of the workshop toits ' >

¢losing. Workshop designs may be madified into a number of for-

mats depepding upon the number of participants, the logisties of - !

moving-ffom large-group discussions'to small groups, thg length of

i@ the workshop is to be implemented (e.g., seven hours og two '\ -

" - Haysh availahility. of resource consultants befogg and after the ‘

.

Al

A

e

%= ~yorkshops, and.the site 6fthe workshdp. e \‘
Sy .Two “desigfd are. basici to mobt ~workshops. .They are the - ’
.- Consultant-Centered Model ,a_nd’ the.Particimnt-Centged Model. b

) ,\ . e .'I‘ . _ ‘ . 'l . - . . \j
N Consubant-CenteredModel . TR .o

“e X C
. rructured but allows
~ o . . IR I o g ~ " g
o . listle-opgartunity for the’ workshop participarits to de problem-
- /%olvzing. activities. It is an excellent modef where information-giving,

. 'I:l;e Cohsulﬁénq-Centered Model is highly s

-~ ’ .

<by.. resource consulgant’ specialists is the, desired goal. -Many |,
.resousce’ cangultants , prefer this model” since the redource ’
DR congultant_can fulfill a commirment with a presentation to a large - *
" o group, answer a few questiong, collect the honorarium, and be off
., -V o another;workshop in sothe other city. This is the lea3t desirable ,
% way-tramilize the seryices of the Tesousce consulrant. Resource A
consﬂfa?&sshquldqbe‘ contractéd to provide resource consultative

’

ot L3
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.+« . _ 3td Hour Large-group interaction with consultant (question-

"oy

.7 . ‘6thHour

. VoL L v . .
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{

assistance in the preplanning of the activities for a workshop,
provide” on-site assistance throughout the workshop, and, at a
- minimum, be advisor for a post-workshop briefing with the work- ’
shop planning staff. Keep in mind, however, caution in using the
resqurce-consultant in the Consultant-Centered workshop: be sure
the contract for services includes the delivery of a prepared written
statement or femarks to be presented by the consultant. This state-
ment should be provided for the workshop planning committee '
well in advance of the workshop. Permission should be securéd |
fcom the consultant to publish the statefient or remarks in any sub-
* sequent publications of the workshop proceedings. \
““The Consultant-Centered Model is based on a presentation:by
* the resource consultant. The presentations are usually made before
a large group. The presentation is usually followed by a questiog-
and-answer exchange with the participart audience. The large
group is then subdivided into smaller discussion groups where the
- issues présented by, the resource consultant are further clarified.
Resource consultants should be invited to be Accive participants in

e

-t

v

these small-group discussions. . . . ‘
Af example of a Consultant-Centered Model: ™ - N
v . PO . o
" lst Hour A. Welcome . : .
B. Purposes for the wotkshop detailed . ‘
o .C. "“Gharge to the participants
D: Introduction of the consultant speaker -

* “2ndHour - Presentation by consultant

- answer exchdnge) .

. 4thHour Small-group.discussions (explore in further detail re-
. .' marksbyconsulantyy - s

SthHour  Ldrge-group discussion S

Wrap-up summary statément .

-4 Kl K .

PP - s . N . .
N
P

., Participant-Centered Model ' :

4 The Participant-Centered Model offers more ﬂexi'bility for par-
ticipant problem-solving activities. While this model offers great

.
_ .. potential for promoting aspects of team-building, therg are some
liabilities and limitations that ‘planning staffs shquld be aware of.

-, o " S - - «
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° One of the problems js in the psychol"ogy ofﬁhughqn inte\rqction
P¢rt|c1pant-Centered workshops‘Seem to foster participant expec-
tations. of gtoup consensus decrsmn-makmg Problem-solving
activiges can sometimes he délayed where-gecups encounter dlfﬁ-
culties noving to closure dn some decisions. Task-ofiented k- .
shop participants sometimes experlence high levels of frustration’i in
Participant=Centered workshops. Thi$ is becawse these individuals

come to the workshop with the expectation of getting on with the -

tasks. The Broup consensus advocates argue the merits—of group _
ownership in every decision and group consensus before the move- .
ment by the group from one problem-solving activity 10 the next.

!

AT 7D
1

e

$ Both the Consultant-Centerdd "and the Parncnpant—Centered °(

¢ Models have great strengths arfd _glaring weaknesses, and, AN

‘ . therefore, the utility of one mod¢l over the other is riog the issue )
here The important cgnsnderanon in the selecnon of a“workshop <o

"*” todel should"be thdt of meeting the needs of the participants,

partxcularly as these-relate to the goals and objectives of the ofgani-
. zation. We, would suggest the following desxgn for a workshop to
address the appllcatlon of polycultural criteria to selected learning

g gt e
¥
.

K
° -
¢ - - materials: > .. .

S - - v
o T SN Time :
e L ‘ - ST

R Activity  * " - - < v Allocgtion

Fou - .

;: ' H - . e » <. N ! - .

. _-L Waorkshop participants get acquainted. v 5 Minutes

Il. Workshop moderator summarizes for the patticipants the or-
' ganization's philosophy, policy, and critetia regarding
« polyculturgl education. All the materials to,be summarized by’

,;% *  the workshop moderator should be in the folders provided for * B
- each parttcnpant well in‘advance of the workshop. 20 Minutes . ’

.- . D)
<. - A -t

. HI. The large group may than be subdmded Each of the smaller :
groups should” thep be assigned selected learning materials
against which the participants are asked tp apply the organiza-

. tion’s philosophy, poliey, and Jcriteria regardmg pelycujtural

< learmng materials. L, 4 ours

. .
Bl . » -

o The selected learmng materials may be from textbooks, news
.. articles, #editorials) brochures, _pamphlets, or -
magazmes/lournals . .
® vV @

= A N ~
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. A

Suggested Strategies: )
a. Racism andSexism in Learning Materials

_ An excellent document to have participants study is A Time for
, Courage: The Story of the Declaration of Independence by Esmond
Wright. The participants mighg be asked to read thebook through

. first and then apply the drganijzation’s philosophy, policy, and cri-

teria to the material in the book. The participants should be asked

to write down specific points showing whethet the materials under

~ study metor failed to meet the specified criteria. .

. . In examining A Time for Courage, participants should do the
follpwing: A

t

~ oy
s

- N . . 8°. .
-, .1. Examine the nationalistic imagery. . :
2. Note the elimination of first or ldst names, for some of the
~"  characters in the story. . : :

. 3.° Assess whether thte characters are treated equitably and whether )
. the characters are treated as persons or objects. ’
4, Note the ethaocultdtal values projected:. W
. .i. Competiuon: Isita Native American value? -
.. ii. Do the children who are prejudiced learn what's wrong
o with being preiudised? ,
¥ -iii. Does the boy who says “I hate to waste my breath on a

girl—especially an Indian” learn what is wrong with the
. racism and sexism of that 'statement? : N
iv. Dbes the story present_ any positive aspects of Native
Americans? )

b. Racism and Regional Chauvinism in Learning Materials -

Ask the participants to read through the following p‘aragraphs'
pointing out (using the organization’s philosophy, policy,.and cri-
teria) examples of racial, religious, aad regional chauvinism. Then
have participants discuss reasons why these, quotes should or
should not be use%%g classroom teachg;g and learning activities: -

One of the strongest manifestations of the new ethnicity in
American life is the support the solid South gave Jimmy Carter -
November 2. The\South is still censervative, a Reagan advisor

_ recendy said, ‘but Blood ran thicker than ideolqgy’ thjs year. The
South went Democratic in 1976 for ethnic reasons. .

‘Tom Witker, the estegmed columnist, stresses the confection

between himself and Jimmy Carter: “I can detect in Jimr'nth{u'ter
- . e N ) - v - M

. & : ~ .
' ’ N ’ 3'0 ! ' -
- ~
. .
.

~
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i what 1 long ago recognized 1n myself—an indelible class sense, in-
v, grained in us while growing up in the South during the Depression
) and fundamentally unaltered by lacer affluence.? _
' The question, "Who is Jimmy Carter?' is a complex one that was
pardy answered by the votets November 2. The question, ‘Who are
southern Baptists?" is an even more com plex one that now requ:res a
special, if necessarily partial answer in the context, recent gomgs-on
. at the Baptist Church of Plains; Georgia. -
5 The incident at Plains has been at least partly racial no matter that
AV blacks have attended services at the church fof years. No mager that
B the person primarily involvedis not a Baptist. N'o macter that he is
S not a resident of the community.
3 . As racism and rage pre)udxce are promment £eatures in America’s
_  body polmc, so they are besetting sins in thelife of American
* churches in general and of Bapsist- churches jn the South in
pamcular Racism is evil: itis nevertheless endemic jn America. -
e . “Itis endemic in the North as well as the South, in urban Detroit as
. well as’rutal Georgia, in the obscenities of Earl Butz as well as the
bséenities of Lester Maddox and’in the silk- stockmg high churches
- as well as the'blue-overalls lowchurches.
“Itm _Lbe remémbered, mareover, thathouthern Bapust Deacon
: Jimmy Carter would not be President-elect if it had not been for the
. . overwhelmmg support of his black Baptist brothers andisisters. '

: ¢ Religion amd the Separat:on of Church and State\

. “Have t wdrkshopyparucxpants examine program deSign sam-
‘ples of school-sponsored hollday assembly dramas or musical
' concerts. Ask_the parucnpams to assess the musical selectlons,
;ga , scripts, and readmgs agamst the followmg prmc;ples. \

1. A school may sponsor the stuJy about rehgxon but may not
spoasor the practice of gehg:on .

N
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impose any’ parucular.v:ew. ‘

.3, A.schdbl’s approach to religions is ong of instruction, not on of
* indoctrination. 1
E . 4. A school shop|d study what all people believe but not to teacha *
- student whaf to believe. * - .
. S. A school's approach‘to religions is academic, not, devotional. .
LY R
r‘ ’ . . i r ’ N ' \'
r: *  Novak. - . v -
¥ “Valentine, Foy. "Perspective on Sputhern Baptists.” Minneapolis Tribune, .
L] .

November 24, 1976. : N . . s
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. The suggested examples cited are.but a few of the many ways for
. applying criteria against selected le 1tning materials. Orgapizations
committed to” polycultural efforts 3311 insure the effective assess-
ment and monitoring of such learning materials through a we £
conceived set of criteria and a skilled staff. e
It should be noted that there are educators who quéstion the
wisdom.of establishing criteria for polyculturdl learningmaterials.
. They are the educators who accept without question tHeir responsi-
bilities for developing and using content criteria, but who ‘are the
first to feel imposed upon when asked to take steps in seeing that
learning materials are nonpacist, nonsexist, nonreligious, and
nonregional. We' would argpe the position that organizations
should establish a .unifornt set of criteria, i.e., content and
polycultural combined in one instrument, and that all professionals
in the organization receive in-service training in the application of
that criteria tq all learning.materials. ' ,
Sometimes “professionalgeducators engage in unnecessafy in-
- tellectualizing as a way of avoiding controversal issues. Ohe na-
tional consultagt advocated the coloring book as a medium for in-
troducing certain histdFical aspects of Native -American culture to
Noative American children. A traditionalist-oriented art constltant
argued against using coloring bog ks on the. principl€ that such

.

_ ing from-ethnocultural perspectives. The proponent for the use of
- coloringbooks was;a Native Aglgr"rggn, the opponent was,a non-
Native American:’ R A '
Who is to say which of the two'pdsitigns is more valid? Offe thing

. T » T [rigd . .

3 . js clear: controversies sitch as these stibstantiate gur contention that
well-defined critéria are-needed to facilitate the eltmination of
racism, sexism, stereotypes, feligious'prejudice, and regional ¢hau-
vinism from all learning matgrials’ T : -

A

LI A

ki

- Stage 2: Comr‘num_fating‘to Wor‘/\es]gq{)~ Pagticipants

. . . CRY R
This step-ay, be,accomplished by dis&il’)uting two letters. " The
first, a general letter of i
. giving more specific details of the workshop. The initial letter of in-
vitation to potential participants should set forth information, such
.as the date for the workshop, the time, the place, and other
pertinent facts. This letter sh9uld be mailed to participants well in

P =

Pl

books vialated basic principles of therdiscipline. Both were speak--

avitation; the sécond, an informative letter -
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FARS B L] - -
. advance of the workshop to permit participants to clear their
calendars in advance of the scheduled workshop date.

The second letter should b2 sent to each’participant just before
the workshop date. Specific details should be provnded such as the
general objectives to be. accomphshed activities in which che par-
__ ticipants are to be involved, and the amount of the stipends ¢Q be -

. paid to the participants. A reply sheet should be provided with a,
‘stamped, self-addressed envelope.

The general letter to participants might be drafted like this:

.
- PR

Dear
Tife'purpoge of the Polycultural Workshg)p isto help you, the par-
ticipant, broadén your skills in the development, implementation,
and evaluation of polycultural curriculum materials. ~
To assjst us in carrying out the workshop on (month, day, year),a
National Resqurce Consultant, (name of consultant), will join us. —
. You have been invited to attend this workshop because of your .
expressed interest in polycultural education. Your participation will .
help speed your school toward-its goal of implementing a
polycultural curriculum.
: The workshop will be at (address) The hours-are from 9. 00 am:
to 4:00 p.ny. You will be paid a stipend of (dollars).
Please Aomplete the enclosed form and return it to me at your
- earliest convenience. \
Wehopé to see 'you at the workshop! . e

VeryA truly yours, - - ) o

John Doe, Coordinator
Polycultural Ed uc,a’qon

; Stage 31 mﬁlementmg tbe Wor/esbop " = . -7

The success of the workshop will be related to the careful z attention - * M
'given.to planning, the enthusiasm of the convener, and the choice .
of who helps facilitate the endeavor. By careful attention to plan-
ning, we mean checking out the workshop tasks to be accom-
«®plished, checking out the transportation and lodgifig for the guest
cBnsultant,.and checking out the workshop facility for such things
-as lighting, seating arrangements, public address system, chalk-
" board, poster paper, masking tape, overhead projector and screen,
luncl provisions, and other accémmodations. o
. The coordinating workshop convener sh,ould brief the workshop

1)
Yteg . .
i 33 : o
. 4
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- ?acilitating staff to be sure evefything is organized according tq the
planning schedule Lay citizens and parents from ethnocultural
* groups should be 1nv1ted to the workshops as observers. These.

ganization,

,Stage 4: Evaluating the orksbop .

uated jn terms of its usefulness. In the
swered only by each workshop par-
n should be an outgrowth of sugges-

The wotkshop should be ev
ﬁnal .analysis, t 2{& can be
. ticy pant. An evaluation desi
tions from the‘parncnpants,

o Was the workshop beneficial to yoti?

i axsom, "Consider the source. Off-the-¢ ff comments of participants
s 55100 1d ‘not be“ignored. In the workskop evaluation instrument
7 ments about the workshop DOubdess many people simply do not
like to say negative ;/hlngs, even on an anonymous quesn‘Onnan‘e, s0,
it is possible that the ranngs will be more positive thgp negative.
. On the other hand, there is. some evidence in the res®xch Jitera-
ture that suggests vocal critics are not often représentative | of the
total group. The workshop planmng—evaluanon committee should
" take positive sansfacnon and pride m the organlzanon that

ome leadxng questions that should be ',
¢ Je

] Do ybu feel you have been provnded new information or new

terials? - .
- ®. Do you feel more competent in the use of polyculrural ma.
‘ . terials? - ‘ o '
. . ® Did you find the resource consultants helpful?
: ¢ Inwha ways did yoy ﬁnd the consultants he'lpful’

some pbsmve and some negative. Here the rule of thumb is tha

thr:re should be a section where participants may register com-

73
by
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X

sponsors and supports aworkshop on polycultural educauon In
, such a case, the message of commntment is much more important

.

than the medium.’ - ., s

StageS Follawmg-Up the Wor]esbop ] R L

f\u The workmg criteria. developed and used by the wortkshop par-

cipants should be later synthesized into a forpnal instrument for
Classroom teacher usep Clearly stated suggestions for using’the cri-

teria should be mte oven intdo the instrument., The polycultural
programs c00rd1nator may find it helpful to convene the a4 boc

. wntmg committee to revise and refine the criteria from time to

time. The ad hoc ‘writing committee cgn accomplish this task .
1 " through materfals-testing sessions in which curriculumh materiats

.+ .atetested against the newly developed working critecia.

L Ins ary the organization’s philosophy;_policy, and learning
materials criteria will be as effective as the People using them. -
Follow-up is an ongding, never-ending process but the payoffs for

-

“skilled and competent staff\are immeasurable:: .,
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Any program design for polycultural education should evolve from

- . a comprehensive organizational assessment of student needs. The «

->  organization should then allocate adequate budget to implement *
. _the program. While this is the ideal way to implement educational
. programs, it is far from the'reality of too many educational organi-

. zations. It is uUnfortunate that many organizations set the budgets *
first, and then attempt piecemeal efforts at program planning for
e students. This practice of “cart-horse” "administration, along—

ith dwindling fiscal resources, all but negate any chance forana-

3 tionwide thrugt at €liminating ethnocultural illiceracy. It is un-

. . fortunate that as a fiation, we spend billions of'dollars annually to

' 7 . study our distant celestial neighbor the moon, but we seem unwill-
' ing to finance programs that would help us_learn about the
© . : néighbors of this planet. R R '
Lo The psychology of reversed priorities underscores too many —
e federal-level and state-level. actempts at multicultusal education..

Few if any of the legislative programs, or the multiplicity of federal

and state laws, provide the funding necessary to uproot from

: American life the vestiges of racism;sexism, religious discrimina-

tion, regional chauvinism, and all the other ethnocultural

manifestations ofdehumanizition. . - a

_ There are three organizational expressions of commitment to

x progra.ﬁls for polycultural education; the verbal pfonouncement by"
- officials in thé organization, written statements of policy, and the

. - budget. While the importance of verbal and writtén expressions in °
_ climate setting within organizations is great, it is the allocation of

- dollars that'transmits the stronger signal.

. -

Sometimes verbal expressions of commitment by organization

19w officials ‘are 'politically motivated. Some officials make false _
. [:\romises in the_ heat of confrontation with ethn(iultural pressure
& ”:1 SO i e \
. s i K e . -
.?ﬁ‘ . e - A . -
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groups, In equcational policics, it 1s best t6 press fora szranghtfor- .

, ward update on the organization’s position Wwith regard “to
p’blycultural education. Beware of the tendencies of some organiza-
tions to produce sophisticated publications detailing in “Madison
Avenue” fashion their commitments to polycultural education.

dedncanon to equal opportumty and affirimative action. :

The two test questions which will either prove or dlsprove the

+ issue of commitment are the following:

MO IWhere is the budger to xmplement the polyculmral program’
¢ Who controls the budger? .

‘The budget for 1mplemennng the polycultural program. should be
" under the control of the administrator of the program. A major

.- fiscal responsibility of the coordinator is to prepare a budget to

carry out the goals and objectives for the program. The coordinator
““should be knowledgeable and skilled in budgeét- development, This

-w___musundide athorough understanding of every ccwponent in the

budget.

The funding sources for polycultural programs sometimes sug-
.-gest "the orgamzadons commitment, Agbudget provided by the
local organization is.a positive expression of commitment. But the

> absence of locally provxded budget and/or the total dependence on

" outside funding, suggests a lack oi’mmmntmene by that organjza-

, ti6n_to polycultural educational programs. Further, the total de-
pendence of the organization on outside funding suggests that the

» polycultural educational endeavors are to be kept isolated and d:s-
connected from the regular curriculum.

All budgetary requests to fund polycultural programs shoulcf be
spbmitted to funding organizations with a proposal for a grant. This
—i5_ the polycultural program coordinator’'s most critical fiscal
responsnbxhty This is b&ause program development and the abnlxty
to win grants often determine the succeSs or failure mrgamza-

- tions'Seeking fund:ng - ‘

Severgl’ perosal—development stages deserve special attention

by the coard' wator:

t . 2.

1. Statement of the problem and the needs - -
¥ 2. *Statement of the general goals and ob)ecuves (Pt
3. 'Statément delineating an hnsrorxcal perspective of the érgamza-

. don

- - .

:"}“I'oo maiiy brochures’ hypocnncally proclaim the orgamzanons :
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1 4. Statement,delineating the program components in terms of
< .o . specific behavioral objectives . . oo
Statement mapping the timetable for the implementation of the
program i . !
- Statement of needed budget .
Proposal negotiations and the politics of grant-winning
Statement explaining staff responsibilities. -
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1. Statement of the Problem and the Needs .

: Thé first step in proposal development is to identify the problems
and translate them into needs. Begin with an assessment of student
.needs.” Fhe report of your findings might show a correlation
between diverse racial-ethnic-cultufal populations in a school and
the increase of conflict among the various groups. This assessment
_might skow the need for a polycultural curriculum as a vehicle for .
minimizing racial-ethnic-culturatconflicts. The report might show
the disruptive influences of tacial-ethnic-cultural conflicts on the
school organization and the cumulative effects on patterns of,

_student achievement. The assessment-might show the impact of
negative racist attitudes of teachers and students, ahd how theseé af-

- + fect behaviors that create disequilibrjum within the school organi- -

L zation. The needs may then be substantiated in the proposal with

wthe necé%sa:ry supportive data, such as the ‘number of conflicts

sracially motivated, declining student achievement, increasing
faculty turnpver, low staff morale, increasing parent dissatisfaction,
etc. :

'

e

o . L

AR

' - l N . ey * . 1 -
- 2.*“Statement-of thg Gérieral Goals and Objectibes -

4

. The second step is the statément of goals. Remember that your

»o . . 8eneral goalisto b?ablis,llt_hp{)qucultuzal curriculum. But specific *
- objectives must b€ stated in straightforward, behavioral language.

For example: T

- . 4

Lok ‘o L _— :
During the implementation of this program, we will see a definite
! ,decrease in the number of racial-ethnic-cultural conflicts in verbal
exchanges Between students using racial-ethnic-culniral stereotypes.

2 Once the. obiectiw'(e has been delineated, the activity fof careying —
. -outtheobjective must be stated: For.example: '

. v v

Program content for.the pochultux:al curriculum for grades X

o *V,_/,
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. tlfrough Y will focus on dispelling racist myths and seereatypes for A
¢ . and'Bracial-ethnic-cultural groups.

A statement of evaluation should follow each statement of objec-
» . tiveand accompanymgacnvmes For examiple:

Records of c0nﬂ1ct incidents Wl“ be mamtamcd by each classroom '
. teacher. Curricula materials dlspellmg racist myths and stereotypes
- " “will be developed and field-tested, agalnst criteria established by the
: orgamzauon .

3.8 tatement Delmeatmg an H istorical Perspective
.. of the Orgamzatzon - .

- -~

.The third step of the proposal should denote general background

informatioh leading toxfe stitement of the problem'and the need
. fora polycultur;l curricitem, This should be doné in narrative
_ fashion. Any written documentanon affitming the organization’s
; commitment to polycultural education should be interwoven with
);," " ethe h!srorncal background T . ;
a 4
-~ \-4 Statement Defineatzng the Program C omponents .

i m Texms of §, peczﬁc Bebavioral Objectwes

kY

[N

AN In the .fourth step, be sure to detall ‘each component of the
proposed curriculum. Again, state this in- straightforward, be-
. havioral language: who is responsible for. doihg what. A descriptidn
of each of the program components will identify the schools ac:
uvely implementing the polycultural program, the number of
students to be served in the program, the kinds of program designs
A for gx;ade-age-mterest level studf:nt-groupmgs and for what periods
2/ oft nme ‘ .

, 5. Statement Mappmg the szetable for tbe . .o
| mplementatzon of the Program - )

me ing the program. The cop;&nator must maintain a clear focus

* ~’on the time schedule of the polycultural curriculum if it is to run
. smoothly A timetable should list o 4 1 single page all major imple-""
 mentaton tasks, their starting dates, and their complenon dates.
Majbr 1mplémentauon tasks'should mclude the requnsmon and dis-

e 2 =
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The ﬁfth step of the proposal will set forth the timetables for imple-
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tribution of equrpment and supplies, screemng and selecnon of

staff, planning and providing in-service education to staff, selection

of student parncrpants, planning and preparing of curricula ma-

terials, organizing and sche,dulmg activities for the ad boc writing

committee, and perhaps most important, the screenmg and selec-
++ tion of the program coordinagor. . B

6T“St7tém7frofweeded Budget - " _— o

.

The sixth step of the-proposal should B‘e'a detailed budget showing |
» the number of dollars requested for the adminiseation and evalua- |
tion of a polycuitural curriculum. This should.include; professional |
personnel salaries, clerical salaries, instrictional ” equrpment,_
telepliones, mileage costs, special currrcula materrals, research ma-
@ rerials, housing spate ‘and maintenance, pré-service education . |
workshops for staff, in-service education workshops for staff, .
instructional hardware, instructional software, and salaries for |
parent, studént, and citizen participation. A statement of justifica- |
tion and rationale should accompany each expenditure category.. |

. -

7. ProposaZ'Negotiations and . NG
the Polstics of Grants-Winning ~ o .-

dtis unfr Gttunate that some polyculturat proposals for grants are re-
jected on the basjs of political considerations, while many poorly
conceived and poorly written proposals are funded on the l?srs of
sheer expertise in,grants-winning.' One organization in a major
urban city reported submitting a comprehensive proposal-for the . -
development of multiracial curricula materials. The proposal was
re;ected by a higher echelon, state-level official. It seems thecorga-
nization had denied the ofﬁcxal s request for a more comprehensrve
written statement of commitment by the organ ation to s¢ithol i
desegregation. B
A proposa{ for a pilot bussing exchange program between a %
central city school system and suburban schook dis icts was fupded ..
despite the submission of a piecemeal proposal “"I'he reason? /:
”, Metropolrta.n exchange bussing program propos regarded — 1
at that time,’as sure bets for funding. In another szua%% prrvate ?\é
/“ foundanon agreed to fundmg a proposal for a grant before it «was\\ X {i
"ever written. s, £e

4 .wA.

Il

Two general’gu 1de1mes shou{d direct the orgamzanon s\develop‘

|

|

|
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d ot Be discarded! Instead, these should be |
aWa) for futgre re‘ference, redevelopmentyand submission-at a )

. ment of-theprof *%-.. : t,First, afunded proposal is a pro-
\f whose n g
=

e bxflogical time has come. Sécond, non- | ..
fanded proposals e /

curmg proposal funding from publlc

and private agencne@s the skill of winning grants. There is a multi-
_Plicity of strategies followed By organizations to secure funding—

from the design and-déyeJopment of the proposal to negotiating it.

é:wnth these responsnbnlmes must be permit-

and flexibility jn their role posmons This is because

the skill of winning gs#FFoposals requites, ig addition to writing
ls sellmg ski lls,aanel bbyist skills, a working knowledge of
I egishatien, nati %ﬁmyﬁms, regulations and policies at the

al -state, \anLIOCM fevels. These capabilities should be

e

\ grams % )
. Grangs-winning skills must be developed through persona.l;l—-——AJ
n€-tp-one commumgatlons The political suppord neces o ,
mﬂuence the fi 65 roposals can be facilitated socns:ero}\_,/_
< versations, 2 person visi wnthakey official of the funding agency,
Lﬁ of coffee ation with a legislat apersonal note of

\gestw%l of the proposal :eader s committee.

ne author of a polycultural proposal was called for an im-

. Hiate coaferénce with the-offigial of a funding agency Itwasthe -~
[’% . . day befdr nding agency was to make dec1§lons on several

E:

; ‘-proposals submitted. The. official was upset that three proposals
.. - hadibeen submitted | from the same organization. Two of the three
s had nd\enncal narrative descriptions, page by page, but .
... Cartie m;ect titles and budgets. Informal conversations
-~ with thes e-efﬁaalbrought both coordinator and thé state officiat
oy " T —
_ .tothe rez{hzanqn‘ghat the identical pages in the two proposals were
_due 0.2 col[atmg €rroy in the office of the fundmg agency. The

M . -
.y

59* Sta ammg S ta[f Responszbzhtzes

. The erghth stepy /dsal development and proposal 1mpjementa-’
thn, shbuld-beshkeréd by the orgamzatlonal proposal-wmmg team

f:;%~: 41 EREEREEE
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The coordinator can facilitate_ the team process gy preparing a
“Proposal Preparation Functions Chart.” This chart should detail
the tasks to be accomplished in developing the proposal. The chart
should enumerate the persons responsible for contributing the in-
formation, such as the date and timetables for accomplishing the

tasks, and the process for eliciting feedback from the team. The .

feedback progess should provide the coordinator valuablé informa-
tion on the attitudes, problems, and concerns of the team
menibers. Cumulative feedback data from team¥members can be
used by the coordinator as a basis for decision-making.

Once the “Proposal Preparation Functions Chart” has been pre-
pared by the coordinator, copies should be provided to all
members of the organization, and a team briefing should be
scheduled. Thé, briefing should focus on the tasks of team_
members. At the briefing, the coordinator should lay heawy em-
phasis. on questions from team members. These should be dis-
cussed in candor so that team members understand their responsi-
bilities for the development of the proposal. a

_Proposal development and implementation sometimes. break
down art critical stages because team members_are unclear on the
nature of their responsibilities. A “Propdsal Préparation Functions

"" . Chart” should be prepared. Such a chart should facilitate staff .
° understanding of the mission so that the .proverbial “right hand

knows what the left hand is doing™
- The preparation of a budget and the proposal for a grant should

Bl !

-

- >

both be predicated*upon the procuring of better services for the .

" ethnoculrural student populationiSserved. The budget and the pro-

posal for grant can insure a fiscal base, and with it the’stabilization

", and continuity necessary for the polycultural program 10.be a suc-

cess. Helping students become culturally literate and helping them
to broaden their national and international cultural perspectives
should be the concomitant educational imperative!~ * .
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Commumty involvement is a collaborative process involving
pargnts, students, educators, and lay citizens working together to
, achieve mutually desired goals. Ethnocultural community groups
" can, render invaluable assistance to o?gamzatnons 1mplementmg
polycultural programs. Ethnocultural community orgamzatlons can
serve, the educational institutions in a nimber of ways. providing

L counsel on the concerns of ethnocultural groups$, actmg as sound-
wng‘ boards to the' orgamzanon, acting as commuqncanons links

. between the school organizations and the community, funcnomng
.as community monitors for supportive commumsy activities, and
prov;dmga supportive voice to the school organization.

Functions such as. these can be carried out by a Polycultural
Community Advisory Committee organized and _cootdinated by
the school system. Several considerations should be regarded as
gundmg};mncnples for estabhshmg such an advisory committee.

“The first consideration shouldsbe mermbership. Membership
should reflect the racial, ethnic, and culeural diversity of the student
populatlons sErved Representatives from sother racial-ethnic-
cultural organizations should be avaxfable to give support to the

committee. These members should not be expected 10 speak for.

thelr racial, ethnic, or eulrural organization, but rather to serve as
jiaison between their organizition and the school organization.
Votmgmembershnp should be reserved on the advxsory commit-

. tee so thata proportion  of nonmember lay citizens are permmed to
attend any meetmg of the committee and enjoy full voting pnvn- v
leges—

What about the meeting itself? Commumty organizations should
take turns hosting the Polycultural Commumty Advisory Commit-
tee. Meetmg at the headquarters of various ethnocultural com-

! mumty organizations can provide the members fitsthand -0pportu-

. x
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e nities to experience diverse ethnocultural settings. An ethnic
dinner meeting almost always assures a good turnoyt. Committee -
members will find it hard to resist an evening. of burritos, Wiener
schnitzel, or black-eyed peas andcollard greens. |

The commitcee should meet regulaﬂy as long as there is a need

' felt by committee members. All meetings should be open to the
" public ahd scheduled atdifferent hours and on different days to en-
courage maximum participation.

_A diverse range of educational toplcs should be the basls for e

commxttee planning: 3

N s o v, N
- . ~«Improvmg the'curriculum ' -
2. Asststmg in the development and- nmplementauon of in-service

education programs s =

3. .Hosting mformauon-shanng forums on local educational issues T
4:  Servingas classroom resource volunteers
5. . Serving as local community hosts for visiting guest consultants
6. ’Servmg as coordinating agency for annual school -community in-

tercultiral events. C » .

LTy

o5
]

<

. 3

-

The undergirding philosophy for establishing ethnocultural advn- o
sory committees: should be an abiding respect for the culeural
?orms of all ethnocultural groups: This means scheduling meeting

tes so that these do net violate the religious holidays of commit-
tee Members. It means,respecting the determination of oppressed
mmosTty groups to have a greater voice in educational decisions af-
fecting ‘their children.' Educators sometimes commit ‘the error of

A
e,

. ®

. underestimating this determination. , .
Vo A community_advisory committee of a major city found that
v through cohesiveness and persistence it could influence the deci-

= sions made within the school system. This commiftee was effective
in helping the school organization secure a sizeable federal grant _
thatbrought needed services to children-and new employment op-
portunities to a number of lay citizens. Once the program became
operational, the advisory committee shifted its focus to monitoring
the programmatic and fiscal aspects of the program. Corﬁr%nlt{ee
members visited schools to see the servites provided through the
* grafit, Conversauons betweenlcommittee members and s;g,dents_
ed committee members to expand the committee’s membershlp o .
_include students. Committee members “then began requesting o
more inférmafion on the budget, someqnfgs Taising questlons on

M s
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what they felt to be unwise expenditures. This committee became

more than an advisory body. It became symbollc of what com-
. munity involvement should be! Its productivity gave credence to
.. .the notion that commumtyumvolvement breeds increasing levels of

. community awareness. It was.interesting to note that aftera year of
activity, the committee found itself 1dent1fymg riew areas for input. .
It then set about redefining and expanding its objectives. That is
community involvement! " - e .

. Members of community advisor}; committees, through active in-
volvement with school organizations, sometimes develop new .-
ipvels of understanding regarding the goals of the school organiza-
tions. A community advisory committee in one city direct ﬂ%\he R
followmg questions to a school org‘amzatmn ofﬁcnal

L e e

, & “Does the curriculum meet tH? needs of blacks,, tive Ameri-

s cans, and Chicanos?” e < .

“How is your work with cumculum developm

human relations?” . °

) “What curriculum procedures could be instituted to be‘
°

the neéds of all segments of society? )
“How can you justify equal support to the ethnic K dies .
) , programiand to groups opposed to desegreganon> ‘}‘\
' ® “Is there evidence that ethnie study mitigates racism?” A

®.. “I am concerned with world citizenship more than with ethhic
identifications, and why haven't we gone beyond these ° .

e w boundaries?”’ : ‘
. The hoc:knmzanon s ofﬁcnal per.rlen ' fielded the questions 1p . ’
straxght ard candor. A letter of appreciation from the commit- \

tee. underscored the nmportantf of his candor in communicatin
+ with the’ commmee. T \ -

, 3 cen;e your wrigen ol

< used it and-depagted fro -

* |, *spotignéQus, \Ve learped 4 tré
fmmRes d, qut 3.
members’ g

ergst“.}’m wre that

xﬁ& a grawthqgﬁer?&nﬁe To
uo”xrand the ‘éthnocukura%gmmunuy
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tions. Community involvement is 4 positive phenomenon if it
facilitates the delivery of services to meet the needs of students.
But ediicators, parents, and lay citizens should be cognizant of
potentially negative influences from some cause groups and their
negative impact on the educational process.

School boards “and school admini“strations are witness to the
iincreasing effort of well-organized, sociopolitical cause groups to
change various aspects ' of education—teaching and 3 learning
methodology, media, administrative organization, and decision
making. These efforts may or may noQ roduce improved learning
gpndi@ions’for the prime focus of eddcation: children, This is be-
cause school systems and school communities are still éngaged in
the process of defining what ought to comprise education.

, The challengg for educators is t0 ‘communicate with thé diverse
ethnocultural organizations and ethnocultural groups so that the
_ process of defining'what education ought to beds a coljaborative €f-
fort,of school and community, Our failure to do this as educators
‘can only.escalate the negative forces of cause groups: Cause groups
have learned from the early vanguard of black civil rights groups,
. Chicano activists, and Native American movements. Now it is the
ecologists, the integrationists, the segregationists, the phylogenetic
separatists, the ‘gray panthers, the feminists, and the gay libera- "<
- tignists—all with important messages. Public education igoften,the
sarena where the philosqph‘i’éé 6f such groups are juxtaposed.
Schiool board meetings are becoming ethnocultural arenas wheré
. board members and school administrations find themselves gladia-
tors  pitted against militant cause groups. These juxtaposed
ideologies present a pdtential for polycultural conflict—conflict
maqy times for the better of education and many times for the
worse. : : o o
spSome cause groups present glaring contradictions between their
pronouncements as change agents and ‘what they actually practi €t
Unfortunately for some of 1 groups, change is predicated on
cause and effect—a specific action or actions- on-the part of the -
change ageng, and the effect that.action has on the targets to be
‘changed.- But ac rding to thé behavioral sciences, lasting change’
ocgurs only when the individual internalizes a new set of values that
.gives rise to, his or her attitudes and, wltimately, behaviors. The
_ecologists sometimes discuss air pollution, rapid transit systems; -
freeway transportation, and "school deseggegation as if these were

- »t . ~
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“ all separate and unrelat? to the increasing racial polarization. ~,
Some minority-grdgps cdntend that the feminist movement has
generally failed to Yaddress racism as it relates to the Native’
. American female, the Chicano female, and the black female. Other
minorities now contend that the lumping of cause groups together
is a deliberate. attempt to.keep oppressed peoples divided among™ *
[ - ..

themselves and-conquered. .
Cause groups are prone to pronounce that their own position is”
to support coalitions of cause groups as long as they are c,ommhted
to increasing opportunities for minorities and other* oppressed
groups. We are not supportive of such groups when the achieve-
ment of their goals and objectives insures the displacement. of
minorities and wofnen irremployment opportunities. Our rationale
. is based on the sad reality that the criteria for selection and place-
ment. of minorities in newly created job opportunities are what .
have historically excluded minorities: seniority and experience.
The would-be -implementer of polycultural programs would do

. well to know the basic politics of cause groups. Cduse groups em-
... ploy a'multiplicity of tactics as a means to achieve their ends. There’ .
is, however, a similarity underscoring the efforts they use to get the
listening ear of school boards and school, administrations. First,

there is a cry for change at public board meetings. Then there is a )
. demand for a private meeting with the chief scliool official, usually
. the, superintendent, at which time a preliminary agenda is
presented By the group. Usually there are two agendas—a sug-
.. = gestéd agenda and a subliminal one. The suggested agenda will
.. . usually address general social godls for change that few would argue .
) with, for example, apple pie and Good -Safaritanism. The subli-
minal agenda is usually a move to establish organizationalsinroads
into the organization. Once established within the organization, .
_thege groups will commence carrying out their own objectives.
. _. ™ Unfortunately, cause’ groups-§0o often seek refuge in already
powerless, newly established organizations; struggling for survival.
. The internal struggles for power within these organizations, and )
their limited resources, are sure to result ina diffusion of energiey, N
frustration;, and conflict, as well as the ultimate failure for the to-be- _ ‘
..implemirented , polycultural program. Divide-and-conquer is g7well -

A

’ 4

¢ e ™ e

known strategy that organizations slready empowered within .
. o Se . o K - TR
_ schoo] organizations sometimes employ to insure the failure of the ¢
", less powerful units. ¢ e ) . €
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__If a cause-group proposal should merit consideration from the
school board, the administrative staff committee should convene
D repx:esentatives from the community, (2) representatives from
the cause group maktng the proposal, .and (3) communtty organiza-

_ tions and parents fo review the proposal and to discuss the implica-
<tions for the students whose lives will be affected by it. If the deci-
sion is to_approve the proposal “presented, processes "and
procedures for getting the program started should be set intp mo-
tion. Clarification as to where the program is to resi e:under
whose supervrston reporting lings, goals and objectives, and
budget progisions should be detailed with clarity so everyone can
. " understand them. The political nature of cause groups mitigate
against the institution of tenured role-positions. Instead, there
should be annual assessment of achieved-objectives and a periodic
turnover of personnel in charge of cause-group programs to negate
- pohttcal entrenchments. Once commitment is made By the school
organization, td implement aproposal initiated by a cause group,
job descrtpttons should be established and posted .td insure op-
portunmes,for all interested staff and commumty No direct ap- .
+ .pointments should be made by the organization on the basis of -
recommendations by the propostig cause groups. Interviews
should be conducted according to orgamzatton's personnel
procedures.’ . .
The organization of cause groups i¥on the incresse. School
e boa.rdshand school administrations must ngw address the question
’ of how to be most effective in"working-with them,to improve the )
delivery of services to,the sgudents whom the educattonal lnStltu- o
7% tionsserve. : -df
. Educators, Students, parents, and lay citizens, should avord con-ed

> mfusing theé terms “community involvement,” “community participa- e,
tion,” and “community control.” Although these terms ate not ',:

mutually &xclusive, and although they corivey different meantngs o ’J
different people; they are all interrelated. One may parucrpate in

"~ the activities-of a school organization without 'really becomtng in«

. volved. Community qontrol is a commPntty s grip on the school 3 -

three P'f*people, program, and power.- 2

. ,,\,(.Another key%atter to consider, as the issue of commum}y in- )
) a,volvement is examined, is the phénomenon of goals-and expecta-
¥ ‘tions. One possible area of conflict might be the expectations of the

Sl Polycultural Communtty Advtsory Commtttewe ‘and the objectives
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_of the school” org?mization> Educators, students, parents, and lay - )
_ citizens must work to see that these are not at cross-purposes. “
., [Finally, “community involvement {s necessary if polycultural
. “education is. ever_ to succéed  in the “eyes of community
... -ethnocultural groups. We belieye the key to achiéving community
involvement if accountability. Accountability can be built into the -
7= --strdcture of the polycultural cusriculum through clearly stated o
progiam objectives understood by all. The school-co unity net-
work can then strive together to dchieve the capacity f0r improving

20 pupil performance and staff effectiveness. To develop erthree-
gt way accountability between parents, sdents, and teathers, several
strategios are suggested for ethnocultural community niza-,

- 1. Sponsor discussion forums|on the, need for-polycultural educa-
.. ... ton - ‘ ¢ Yar L .
2. Become jnvolved in the affairs of the school ofganization so tha
. relevantissues and concerns are kept alive unitil addressed .
. * 3. lavite school-organization personnel to attend and partiCipate
with commpn_éty in addrSSsing community-defined issues b

4. Demand edycatidnal accoun‘gbility throtigh clearly defined or- |
ganization standards and cle

. tichs:

ly stated criteria and procedures .

S fbg,@ydlqating the performance'of students and educators. Cot d&
.~ A pplyculturall cutriculum will bg as strong as the commiunjty .
rade » . - . . LN L
suppoft if receives. That support should be cultivated by educators N
_ “-%network of educators, studens, parents, and lay citizens B
“workThg together for the common goal: to help students broaderr "\

«e their national and international éult‘t\xi-al perspectives. A com-
L /f tunity’s most precious resource is its, childten and youth. They
’(J . must be provided with every opportunity to grow, for that growth
¢ _is the key to resolving the problems of air pollution, water poflu- o
_tion, and the mostdeadly g,g all po[lutions-\-the pollution of racism! -




= . SO.CALLED LIBERALS AND '
L SO-CALLED INTELLECTUALS

LY : - .
° Organizational efforts to addregs manifestations of dehumapization,
: . have been effectively. resisted, and in too many mstanceg com-
pletely stifled—not by the so-called racists, but by the so-called
. libérals and the so-called fntellec:uals This chapter focuses on
i _ these types because they ;ppeamo be well understood in the circles
of many professional educators. - [ .
Discussing thiese two, types, liberals and intellectuals, serves a
A special purpose: to alert those who would initiate polycultural pro-
i grams to these potential obstructionists. Contrary-to-the-belief of
** "' some that colonized people seldom conquer (because they are al-
_ @  ways divided, fighting each other), colonized people do unite by
communicating with one another. Our conversations with
.~ professional colleagues, from New York to California and from .
- Michigan to Mississippi, substantiate our contention that the so-
® called lxberazs and the so-called intellectuals merit careful scrutiny
by those wha would implement polycultural programs. -
Our pegceptions of the so-called liberal and the so-called in-
S8 tellectual are not really new revelations. The late noted historian
e “Dr.-Carter G. Woodson offered an admonishient worth repeatmg
s to the oppressed ethnocultural groups of today:

“History shows that it does.not matter who is inipower or what

4 révolutionary forces take over the government, those who have not

> 7, learned to do for themselves and have to depend solely on others &

o never obtain any more rights or privileges in the end than they had

R \n the beginning. R

- . *. When the desired purposes of these so—talled frnendly grou% _
will have been served, they will have nq further use, for the Neg

and'will dtop him just as the Republican machige has dope.!?

amase |

A When vie translate Dr. Woodson’ s melsage into the cmf rights % .o
: - : il

.- : o
iw " hal h

T = . s 8

; "Woodson, Carter G. Mis-Education of tbe Negro Assocra’ted Publlshers, 1933, \ L.
Booe . Pp.186,188. \
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N s . . 2
rr.xoven{e}is or the stfuggle of colonized people today, we find
striking parallels. The late Malcolm X warned of liberals and in-
s tellectuals wresting conh\‘ol of thé civil rights movement from the
. ... hands of the people who'suffered most. Both CORE (Congress'of
~Racial Equality) and SNCC (Student Non-Violent Coordinating
Committee) found it necessary, on more than one occasidh, to dis-
miss from their orfganizational ranks certain liberals and in-
tellectuals. ) )

It should be noted here that when we refer to so-called liberals
nd so-called intellectuals, our reference is withih the context of
observable behaviors—what these types do and say that others
perceiye to be dehumanizing. It would be erroneous fét'the reader
.to assume from these observations that so-called liberals and so-
ocalled intellectuals are* only found in certain ethnocultural groups.
They can be found in every ethnocultyral group, and have one
..., thing in common: both types have speci/-(? destructive potentials for
-~ “negating polycultural efforts. / A ‘n

"333,"“’ ’ 1 +

< :.80-Called Liberals T . -
What the,n*y oly

n; hould the would-be implementers of polycultural pro-
- .. grams € on the alert for? Those” who would implement
e ,;,fg&yc‘g;fﬁral programs should be on the alert for “gaming” by so-
calledZliberals and..so-called intellectuals. This phenomenon is
subtle, insidious, and very difficult to deal with. One example-of
gaming appears when a decision-making group is moving toward
consensus. If the consensus is toward implementing a multicultural
. program, or a bussing program, or an affirmative action program
(any program ghat might improve the status quo of oppressed
ethnocultural groups), so-called liberals will iavariably move to ac-
tion. They will invariably proclaim their commitments to equal
educatiofai-opportunity, but qualify this proclamation with a cau-
tion that perhaps the decjsion should be delayed until the housing
issue is resolved. So-calleddiberals are fully aware that nine states

come housing in suburban areas. Keen observers of recent racist
literature relating to genetics and Q" will recall these materials
were by-and-large authored by nationally-acclaimed liberal scholars
from prestigious universities. It is unfortunate that too many of
. these racist studies are acceptéd as scholarly truths. .

L]
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to date have enacted legislation against the construction of low in-
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Carl Rowan grovides a plercmg analysis of a watered-down
.. definition of equal opportunity by‘a person considered in many

o circles to be a liberal. The followin ncJe concerns former HEW
© ' secretary, Caspar W. Weinbergeér: D .

7

Finally Weinberger gave his own declaratnons of the meamng of

! equal opportunity. He said it is the right to compete equally for the
A - repards of excellence, not share in its fruits regardless of ‘personal
o ° . effort. S

When taxes are high and pnces hngher, ana jobs are s eand
hope s even harder to find, millions of Americans log for an
gasy scapegoat will embrace Wemberger s litany. _——
Blame-placmg becomes an easy exercise. The affluent, who got
O . tha way throigh a hundred government fights of one kind or-
- et are, apt to think thart cheirs are the rewards of excellence
- while all the other miserable clods are trying to sop up gravy without s
ol éxpendmg proper personal effort

* Racism Mas still another@ubtle way of operating against op-
pressed ethnocultural groups through the well-known liberal ploy,
divide-and-cohquer. Timé after time the so-called liberals in deci-
' slon-makmg or decision-influencing roles have\s;t mto\monon,
sométimes by deésign, sometimes unwittingty,. certain conditions
. " thar set one oppressed ethnocultural group.against another. And
B while these dlready - disenfranchised oppressed ethnocul;ural
s+ .. -groups fought gach other, the real purveyors of conflict (the so-
called ltberals) obseryed the action unchallenged. Dr Carter G..
A nWoodson prophegcally pinpointed the isstie: *

} <« . too weak to overcome foes who have purpaosely Y?axu,ght negtoés
- how ta quarrel and fight about trifles until.their enemy overcame
LI . them, This is.the keynote to the control of the so-called inferior
) races by the self-styled superior. The one thinks and plans while the
. other in excjted fashion seizes upon and destroys his brother with

@ whom ke should(:ooperate‘“ ot .

From the two examples presented in this chapter, it would be er-

. “*Foneous to hypothesize an overly s1mpllsnc analysis of such com- 4
g . plex behavibrs by so-called liberals. It i is safe to assuiié that the, :
psychology of r racnsm is at the roots of such behavxors, although :
' .. T . £ o
”Rowan, Carl. Mmmapolx.r Slar, July 28, 1975 ’ '%""‘;»-/:
Won,p L. N - ) T e
. L Iy b ‘ , ’ -
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2 therefs not empirical hard data to support this conteation. There '

are, however, the perceptions df professional colleagues 0 -
substantiate this assumption of racism. : ’
It is particularly distressing to find that many of these types are o
members of oppressed ethnocultural, groups. James and Mary , ,
. Norman Tillman, nsted black social engineers, went a step furth&}
jrréxaminipg the an ropological prafiies of so-called liberals and *
so-called in s . - . s .
R : . ) S e
® | Black intellegtuals,Hd" white liberals however defined and of-" , .
whatever variety have played critical roles in shaping the race reja- .
tions landscape of the United States. Bacause both groups have
avowed their commitmént to equal justice for blacks, eheir assump- '
P tions about goals, procedures-and directions with Fare exceptions, .
- * < have gone unexamined. THis condition if permitted to continuecan
e becomé counter-productive.'* . L

o * . ] ..

» S, s »

U '§o~Cailed Intellectuals . . .
The would-be initiatpr of polyculturil progtams should be’éspe-

_ cially alert for the bahaviors of so-called intellectuals in group deci- -

. - -.sion-making.processes: listen for overly thetorical oratory, watch -«

.. for the<“power plays,” steer clear of the “rap” sessions without ™=~

- specific goalraccomplishment agendas. .. o

- Those who would initiate the implementation of palycultural

- programs should be keenly attuned torftie game-playing skills of so-

< . »\ called intellectuals. Our belief is that the so-called intellectual has

. as a basic objective the desire to obscurexmajor, issués affecting the

% . progress of oppressed ethroculeural groups and, in doing %o, the

5. %+ 'desire to prolang any decision-making process that could facilitate

-+ the achievement of humanistic equity. coe o

. . Thésé who administer polycultaral programs should look be-

... - yond the definitions of “progress” for oppressed ethnocultural o
- - groups, as defined by the so-called intellectual. It is not Surprising

* *tfac after nearly three decades of.marches and protests we find'the

“ plight of oppressed ethnocyleural groups relativiely unchanged. Bat

>~ . the so-called intellectuals would be quick to point out the increase * .
of minorities enrolled in colleges.and universities around the na-

.
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. 14Tillman, James, and Tillman, - Mary * Norman. “Black Intellectudls, White .
‘Libérals and Race Relations.” Phylor, 1972, . . :
Ak h paing . . .
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tion. This data is used-to stipport the ci‘istor:e contention of some

_liberals and ‘intellectuals that competence via ducational prepara- _
tion assures equitable upward mobility. But fone has only-tG ob-

- _ serve the sudden evacuation of decgyiné titigs and the abandon-

ment of debt-ridden school districts to understand the appearance

on the scené of aewly elected minerity-grou officials. And after

" the dewly acquired offices are totaled up nationally; minority group °

__representation is still proportionately less: The Tillmans providea

plausible explanation for this phenomenon: 4, - - '

< In ,ge'n‘et;a_l America promised the newly emapcipated blacks that in,
proportion as ghey mastered one area of ctleural competence she
would reward them by permitting_them to operate on a par With
whites in those areas for which cheif prévious mastery had prepared
them. Consequendy, blacks who, mastered, fas many did, the educa- -
tion n}orif Carsle to believe that.thiey would nér suffer differential and .

unequal treatment in che areas of employmerig for which their educa-
. @d and training had prepared-them. They so ndiscovered the folly
f cheir believing this country's pranounceme ab'gut eq‘uality.”‘_

~~_These examples of Behaviors by so-called liberals and so-called
Totellectualsiwere presented to bring toTocus z message for those =
who would initiate polycultural programs. The ‘message is this:
develop a repéttoire of coping strategies. . <.
In developing a repertoire of coping strategies we, would suggest -
the following: . . . IR

-~

1. Understand the reality of orgahizational polit
status quo in organizations tdward the acceprance pf polycultural
h programs will not be_easy. This is because most eople tend to
, choose what they have always had. | A A
2. Plan thoroughly fog the implementation of proposals for grants
to implement pplyculturalprograms.' P
-3, Understand all the issues related to theyipitiadion). and admini-

N stering of a polycultural ;ypgrhm: PR Y
N } a. Kpow theissug. S
b. Know the rationale behind che issue. Jjﬂ -
c. Know the assumptiops underscoring the rajonale - -

d.- Kno® all the forces for and against the issué undeér .
consideration.. N R ©
$ ' ' ol N P
- R ' ': . ’ P 3@ '.'x;fs
Tillman and Tillman. : _ . . L

U1 I N K
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4, Understand every Component of a polycultural program; .
a.  Know the goals and objectives to be accomplished. T
b. Know the role expectations and tasks to e performed by
. every participant to implement the program successfully.
¢. Know the exact timetables for accomplishing each of the
- rtaskstobe performed. = - .
d. w the dolldr-cost for every component in the program.
e. Know how.the success or faure of each component in the
.program will be measured, evaluated, and ac‘copnted for.

It is unfortunate that the omnipresence of racism and sexism in
-organizations necessitates the delineation of details' for such a
- - . g ®
chapter as this. This book offers no apologies, for these detailsare *
‘realities certain to be faced by those who would” implement

sepelycyltural programs. It is most unfortunate that the so-called

liberals and so-called intellectuals contribute to the promudgation
of these ugly redlifies. The so-called liberals and intellectuals, with

-; —all their capabilities and formal educations, are sadly in reality the

‘r\n*i§educaté'a‘.“1f educating America’s most precious resource (its
childrén and youth) to higher levels of ethnocultural literacy is ever
to be a reality, then those who are concerned mustmove to action.
Our<hildren and yough cisserve our best efforts and nothing less!
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A PLANETARY PERSPECTIVE

~—t

- .

The Times conducted an inquiry last week into rumors spreading .

through Washington that Mr. Nixon often used ethnic and religioug

, epithets, that some of them showed up on White House tapes on

Watergate matters, and thar others had been edited from the White

’ s House transcripts of the tomes,made available to the House Judi-
ciaty Committee . .. A number of former high-level White House

- aides said that, whnle M. Nixan frequently used ethnic and religious

» . epithets in private, they generally were not meant senously 16

America is in a period of escalating ethnocpltupal lsolauon The
catalyst for the concomnrant conflices and hostilities is the
phenomenon of racism. This is the racism that threatens to colonize
America’s educationally cheated children into perpetuity. )
What is a colony and who are the colonized? A colony is a com-
N munity of segregated, isolated people whose life-styles and life
chances are direated by economic and political influences outside
. the colony. Every major city Jharbors acolony. The absentee-owned
‘farms of New England are colonies., The federally subsidized
/ plantations of the South are colonies. The freeway-ringed, but .
. suburban controlled;, central cities are colonies. This twentieth™
- ceftury colonization is far more devastatmg than any territorial im-
3 . perialism of the British, for this is a colonization of Amerisans by

other Americans. The ethnocultural groups (all colonized people—
‘the exploited blacks, the Native Americans, the Mﬂcers, =
ind poor whites) are as effectively colonized as any nine eenth’
. ‘century British éutpost. ~
The tragedy of this condition is that Anericans \h)fe/ allowed a ’

national climate of prejudice, hate, racism, and sexism to grow.

e
T Ametlca s educational, social, political, religious, and econdmic
i " institutions must begm reSpondmg collectively to stop this condi-
" tion. Educational institutions can contribute to this collective effort *
s " through the implémentation of polycultural programs. Failure tg be ,
comstructively responsive can only lead to more racial, ethnic, and e

WL ﬂ@cultural hostilities. ~ s
S T M . r ) i L
e l‘Hersh Seymour M Racnal Siars Reponedly Made by Niboon Mmmapahf

SR Tnb:me, May 12,1974,
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4 , )
Can America Choose Wisely Between Polycultural '
Curriculum and Polycultural Conflict?

nizers; institutional, structural, and human. Institutional colonizers
are those societal systems whose essential framework, characteris-
tics, and mechanisms  deny. the colonized ‘access to power.
Structural colonizers are the polxcnes and practices derivéd from
. executive action of die institutions. These actions help maintain the
equxhbnum of colontZerheld power and thu$ the system of coloni-

tiorrs create the network of structural policies now entrapping ‘thé
people of the colony. Structural and human colonizers are products
of a sggiety polluted by racism. ¥f institutional racism isa “poliution,,

viduals behind the institutions. -
Whysis it that America permitted bigotry to evolve as a cultural
norm?.How could it be that an American ‘presndent and a secretary
.of agncultuxe in the twentieth century could find a place for ethnic
.and religious epithets in their daily conversations? Fow could the
accused (and, their sympathizers) attempt to excuse such racnsbbe-

knowan to have used ethmc language it private conversa-

is being done to help American schoolchildren understand the
dehumannznng nature of expressions Such as wop, mackerel-’snap-:
per, broad, nigger, honkey, pallock, gook jew boy, polak. There is
aneed for polycultural education for all Americans!

The need for polycukural e‘ucanon <an be seen in the ugly,.
colonizing manifestations of racism in Aferica. It can be seen in
the rétrenchment of school. sygems from®desegregation. It can be
seen in the absence of enthuSiasm from federal, state, and local
governmental .insticutions to change normative patterns of racist
. behaviors. There are still antidesegregation amendments in appro-
priation bills for federal' aid to education, and antidesegregation
clauses in federal guidelirtes. There are stnll barriers to open occu-
- pancy housing programs. .+ .

Theyeed for polycultural educatnon can bé seen inthe i lmpact of
polntxc;%e and educational, decisions that are made from racist

" There are three major barriers to polycultural education becoming '
a rea.lxty for educational institutions. We have labeled these ascolo~

zation."Human colonizers are the individuals whose action$ or inac-

then ould seem to follow that the real polluters are those mdn- B

havxors by rauonalmng that other American® presndents ‘were

tion? What have social a educatxonal institutions done, and what’

)

[
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premises. The U.S. Department of Justice intervened in the Rich-
rhond desegregation case, suggesting that the Circuig Court of Ap-
peals reverse, modify, or defer its desegregation order. The U.S.
Justice Departﬁent intervened in the Detroit desegregation case,
. asafriend'of the defendents, against desegregation. And a proposal
by Senator Abraham Ribicoff, calling for the equity of sharing by
all races in the desegregation process, was overwhelmingly
‘defeated by the House Of Represgntatives during the 92nd
Congress.
No state at the time of thxs writing has established a desegrega-
tion enforcement agency with the power to insure local school dis-*
o «trict compliance. No state has advocated a statewide desegregation
2P of the“all:white, as well as the all-black; schools:-
But the picture is not totally bleak. A few state legislatures have r
allocated sufficient fiscal resources to 1mplement desegregatxon ef- .
2., forts. A few local school baards at the time of this writing have -
) passed strong resolutions advocatmg desegregation. A few states
. have moved ahead in defining and establishing bxhngual/bxcultural
. programs. The Title IX Ethmc Hentage program is 2 step in the .
righe direction. L
The need for polycultural educatxon becomes even more critical
when we note the many urban health and edugational programs be-
ing de-escalated and closed out. This is happening at a time when
one out of five Chicano children is failing to enroll in school, when
the mortality rate of America’s first citizer, the Native American,is |«
- allowed to be double the'national average, when the black male )
_must still possess three years of college education jn order to earn _ =
... . . as much as his white .gounterpart with eight years of schooling,
v - when two-thirds of the nation's poor children, who are whxte,
5o “continue to exist in poverty! - . .
[ - .
o How then can a polycultural educauon contribute to.improving
o the human condition of America’s educational institutjons? A
- .. polycultural curriculum can be the mechanism to’ re-educdte
. " students to higher leyels of humah understandmg This new level
- of understandmg will* permit educators and book publishers to
begm reaching and reaching students about the true American
experience through a broad rangq&qf leagnmg materials. Such ma-
_terials will address the everyday_t expeyénc%:s"of she racial, ethmc,
‘ and cultural groups that COnStLtl’lte the great potent1a1 promise of

-
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our nation. A polycultural education can contribute to the arrest of
racial fears and hatred. - d
A polycultural education can facilitate the re-education of yester-
.~ . day’s generation through today’s enlightened chnldren And when
" "that ze-edu;:atnon occurs Americans will understand why the city of
‘Atlanta, in vngorous opposition to the NAACP, fabled school
desegregauon in exchange for ‘black community empowerment.
Wheg that re-education occurs, white Americans will understand
why desegregation is no longer blindly*accepted by black people as
a pandtea for the achievement of black children. When that re-
7.
education occurs, Americans will understand why Chicano and .
Puerto Rxcan -groups in Néw York City are demanding that cur-
na}fum materials be made more relevant. And when that re-educa-
_ tion “occurs minority groups will understand, why white ethnic
ggéups are demandmg that the learning materials address the white
hnjcs who roiled in the fields,. worked the steel mills, mined the
. 111‘;““anﬁ cut the forests. The state of Michigan is to.be commended
* 'for enacting legxslanon enabling the Michigan State Department of
Education to re-examine the impact of racial and ethnic groups on
Amencan history. -
“And what about the feelmgs of educators and students? The
follorwmg comments were taken from a newspaper artncle on school
desegregatxon

A black studens: Iwould' send my kids to an mtegra d.school;
then they would get to know_and understand dﬁéi‘ent kinds of
people.” .

A white :tudent “Yeah, the kids.inthis rre:ghborhood who dida’t
g0 to school with black students are different—they’re prejudjced.
They call names and stuff, but not when they’re around blacks, only
when they’re in the neighborhood—but, I guess the school thing i§
pretty good. I don’t know what could be done to get people not to
" be prejudiced. Maybe jusg the school thing would doit.” PEREN

- A white counselor: “We would like our students to have some sense

) of indentity, both perso nal and cultural, so when they come together
L they don' t become just oe big pot ofmed:ocmy "

A polycultural cducanon, can be the mechanism to cleanse educa-,
“tiopal institutions of racnst/s\ggisr literature and racist/sexist te-
search studnes. Much of the current racnst-onented literature bela-

T ,”Mmmapoli: Tribune, May 12, 1974, A - - .
: | . . . 5 d |
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bors the failure of desegregauon, the failure of poverty programs,

and the failure of colonized, minority gtoup ch:ldren to achieve.

. The debates among educators go on, and the philosophic polariza-

maladyxhat is Amerrca s, the pollution of lzacxsm

The subject of racé and intelligence quouent is the great catalyst
for"educator discussions. And today we dre witness to the most
interesting sociopolitical alignments. Liberal sociologists side with
the environmentalists. The IQ geneticists find company with the
racists. Nationally acclaimed.proponents of black colonization such
as Arthur Jensen, David Armor, Chr:stopher_]encks Arthur Hern-
stein, and lately James Coleman in their spurious research findings
have attempted to pick up a torch that even Gregor Mendel would
have ‘been wise enough to throw down. They have attempted to

suggests one race is genetically superior to another. They have con-
veniently disregarded such factors as the innate bias of middle-class
created tests, physical env:;onment, vitamin deficiencies, and
inadeqiate educational programs. It is discomforting to see that
studies refuting the conclusions of Jensen and Hernstein have been
largely ignored. None of the major journals have seen fit to give
significant coverage to the Milwaukee _project directed by Dr. Ric
Heber, nor. to Dr.” William R wers positive findings entitle
“Learning; Race and School Sudcess.” In the Mllwaukee projéct,
Dr. Heber concluded that the intervention of creative educational
programs can arrest and reverse the retardation process of low-
income black children. Every educator, parent, and lay citizen
coricerned with. the survival of eduGat:onally cheated, colofiized
children shodld scrutinize the racist materials being pu'bl:shed and
promulgated today in thé name of scholarly research. ™,

thch way is Americd to.go? Can the escalating racial, ethmc,
. cultural antagonisms be reversed? Are we destinedto bea nation of
separate nations? Can Americans—red, yellow, black; tan, and
whxte—-work together to transform the great phrase “one nation,
under God, indivisible, with liberty and justice for all” into a reality
for every Amer:qan’ A
There is really nothing difficult about establishing an effective
polycultural program. All it takes is a will, commitment, action, and
" resources. There is difficulty in getting some of the people within

- 60

give an academic cloak of respectability to a racist mentality that

_.tions concomisant with such debates serve to embellish the social
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. orgamzauon\sr to commit themselves sufficiéntly. That is the
challenge .for educators and education. And it must be clearly
understood that without clear commitments by the organization (in

the effort is defeated before it is begun. \ .

America Can-.and Will Chpose Wisely Between
Polycultural Education and Polycultural Conflict

The time is now for polycultural education! The destiny of this na-
tion 'hinges,upon the development of its most precious resource,
our children and:youth. The phenomena of racism and sexism in
education must not continue to be the barriers to developing this
_ precious resource. The implementation of a polycultural education
in school organizations would be a major step toward removal of

. those barriers: . - '
~ The racial, social, and cultural health of America must be revi-
talized, and now is the time to do it: The conscience of America,
our physician, will set into motion asconstructive diagnosis and
presc/ripti‘on for cure. If this.happens, future Americans may yet
_know its great promise: the freedom to live ona depollited planet,
_ the freedom to breathe depolluted air, the freedom to drink
depolluted water, and the freedom tg, gfow up together in 2

depolluted, racist-free society. . L -
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clearly stated goals and objectives for a polycultural cursiculum),
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